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ABSTRACT 

A study was conducted to ascertain the level of 
sophistication of the educational media programs in the unified 
public school districts of Kansas. It was hoped that the resulting 
data would enable public school administrators to accurately evaluate 
their programs and to improve the total educational modia proc/ram in 
their systems. Using the survey method and appraisal techniques, the 
investigators polled 311 districts. Fulton*J« Evaluative Checklist in 
revised form was the only instrument used to collect the data. The 
investigators concluded that many of the ciistricts did not have 
adequate budget provisions for educational media and that there was 
not a wide variety of instructional materials being us;^d. (MC) 



CD 

o 
o 



SCOPE OF INTEREST NOTICE 
The ERIC Facility hat autgned 
thit document lor procouing 




In our judgement, this document 
It alto ol inter ett to the clearing- 
houtet noted to the right. Ir»dej<. 
ing thoutd reflect their tpeciil 
pointt of vieM. 





AN EVALUATION OF EDUCATIONAL 
MEDIA PUOGRAMS IN KANSAS 
UNIFTFD SCHOOL DISTRICTS 
. BY 

Educational Media 
Programs Class 




KANSAS STATC UNIVCRSITY 

COLLCGC OF LDUCATION 

witli Cooperation of 
State Department of Education 
State of Kansas 



AN EVALUATION OF EDUCATIONAL MEDIA PROGRAMS 
IN KANSAS UNIFIED SCHOOL DISTRICTS 



U.S. DEPARTMENT OF HEALTH. 
EDUCATION & WELFARE 
OFFICE OF EDUCATION 
THIS DOCUMENT HAS BEEN REPRO 
OUCED EXACTLY AS RECEIVED FROM 
THE PERSON OR ORGANIZATION ORIG- 
INATING IT POINTS OF VIEW OR OPIN 
IONS STATED DO NOT NECESSARILY 
REPRESENT OFFICIAL OFFICE OF EDU- 
CATION POSITION OR POLICY 



by 

Educational Media Programs Class 
415-815 

1972 



2 



ACKNOWLCDGEMENTS 



The gx^aduate students in the 1972, Educational Media Programs class, 
415-815 at Kansas State University are to be commended for their efforts 
in attempting and completing this report. The following students par- 
ticipated: Janet Ballard, Carolyn Chase, Lawrence Gregory, Josepli Jones, 
Eddu'e Jordan, Bruce Petty, Faith Roach, Henry Young, and Mike Wood. 

Special thanks are also extended to Carl Hempstead, and others in 
the Kansas State Department of Education who participated in the accom- 
plishjnent of the project. 

The project was directed and coordinated by Dr. Kenneth L. King of 
the Kansas State University, College of Education. 



3 



TAnLU or CONTCNTS 



Page 

LIST OF TABLBS v 

LIST OF ILLUSTIiATIONS • vi 

Chapter 

I. DESCRIPTION OF THE STUDY 1 

Background of 'the Study 
Statement of the Problem 
Need for the Study 
Scope and Limitations 
Definition of Terms 
Procedure 

Organization of the Study 

II. REVIEW OF REIATED LITERATURE 11 

III. PROCEDURES FOR COLLECTING, ANALYZING, AND EVALUATING 

THE DATA 30 

Collecting the Data 

The Evaluative Checklist 

Responses 

Enrollment Size Categories 

Procedures Used to Evaluate Educational Media 

Programs 
Formulation of Recommendations 

IV. ANALYSIS AMD EVALUATION OF DATA RELATED TO THE 

EDUCATIONAL MEDIA PROGRAM 37 

Evaluation of School System Educational Media 
Services 

Evaluation of Educational Media Services for 

Curriculum and Instruction 
Evaluation of the Educational Media Center 
Evaluation of the. Physical Facilities for 

Educational Media 



4 



iii 



Evaluation of Bud^ut and Finance? of the 

educational Media Program 
Evaluation of educational Media Staff 

V. SUMMARY, CONCLUSIONS, AND IIU COMMENDATIONS 71 

Surnmary 

Major findings 

Conclusions 

Reccnunendations 

BIBLIOGRAPm' 81 

APPENDICES 

A. CRITERIA RELATING TO EDUCATION/XL MEDIA 

PROGRAMS 

B. EVALUATIVE CHECKLIST 

C. COVER LETTER TO SUPERINTENDENTS 



I 



iv 



5 



LIST or TABLES 



1. Numbei^ and Perccnta^^u of Superintendents Responding 

to the evaluation Checklist 33 

2. Percentage of Superintendents Responding to the 
Evaluation Checklist 3M 

3. Number and Percentage of Kansas Schools Completing 

the Evaluative Checklist 35 

Percentage of Schools in Each Enrollment Category 

Which Were in the Undeveloped, Lower, Middle, and 

Upper Ranges of Media Program Adequacy on Program 

Elements Included Within the Aspect of School System 

Media Services 38 

5. Percentage of Schools in Each Enrollment Category 
Which Were in the Undeveloped, Lower, Middle, and 
Upper Ranges of Media Program Adequacy on Program 
Elements Included VJithin the Aspect of Educational 

Media S'^rvices for Curriculum and Instruction ^6 

6. Percentage of Schools in Each Enrollment Category 
Which VJere in the UndeveJ.oped , Lower, Middle, and 
Upper Ranges of Media Program Adequacy on Program 
Elements Included Within the Aspect of Educational 

Media Center 52 

7. Percentage of Schools in Each Enrollment Category 
Which Were in the Undeveloped, Lower, Middle, and 
Upper Ranges of Media Program Adequacy on Program 
Elements Included Within the Aspects of Physical 
Facilities for Educational Media 59 

8. Percentage of Schools in Each Enrollment Category 
Which Were in the Undeveloped, Lower, Middle, and 
Upper. Ranges of Media Program Adequacy on Program 
Elements Included Within the Aspect of Budget and 

Finance of the Educational Media Program 63 

9. Percentage of Schools in Each Enrollment Category Which 
Were in the Undeveloped, Lower, Middle, and Upper 
Ranges of Media Program Adequacy on Program Elements 
Included Within the Aspect of Educational Media 

Staff 68 



v 



6 



I 

E 
I 

G 

e 
s 

E 
6 
i 
G 
G 
E 
E 
E 
B 
E 
G 
G 

ERIC 0 



LIST OF ILLUSTRATIONS 



Figure 
1. 

2. 



5. 



Profile of Strengths and Weaknesses of Elements 
of Media Programs in the Schools with Enroll- 
ments of 750 or less 

Profile of Strengths and Weaknesses of Elements 
of Media Programs in the Schools with Enroll- 
ments of 751 to 1500 

Profile of Strengths and Weaknesses of Elements 
of Media Programs in the Schools with Enroll- 
ments of 1501 to 3000 

Profile of Strengths and Weaknesses of Elements 
of Media Programs in the Schools with Enroll- 
ments of 3001 to 15,000 

Profile of Strengths and U'eaknesses of Elements 
of Media Programs in the Schools with Enroll- 
ments of 15,001 or Above 



72 



73 



74 



75 



76 



VI 



AN EVALUATION OF TlIC LEVEL OF SOPHISTICATION 
OF THE EDUCATIONAL MEDIA PROGRAM In 
KANSAS UNIFIED PUBLIC SCHOOL DISTRICTS 



CHAPTER I 

DESCRIPTION OF THE STUDY 
The purpose of Chapter I is to describe the problem and state tlie 
purposes of this investigation. Included are the background of the study, 
statement of the problem, need and significance of the study, the scope 
and limitations of the study, definitions of certain terms, procedure, 
and ori^anization of the study. 

Background of the Study 
In this advanced technological age some remarkable things are 
happening in the classroom. In many cla.;srooms hidden projectors pro- 
ject through rear screens, a classroom can be altered by moving parti- 
tions to different locations, viewing screens can be electronically 
lowered and raised, and lighting can be regulated by the turning of a 
switch. Some extraordinary classrooms are equipped with elaborate lecterns 
whereby the teacher is placed in front of a control board where such 
things as timing, scripting, and programing become crucial. 

But in many classrooms, the money has not yet been appropriated 
to install one double electrical outlet to permit the use of just one 
filmstrip projector. For several years the common problem of schools will 

probably be that of not being able to use the vast array of educational 

1 

media that is available. 
1 

Carlton W. H. Erickson, Fundamentals of Teaching With Audiovisual 
Technology (New York: The Macmilian Company, 1965) , p. 323. 

8 
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Never before luis any society l)een faced with proviclin;^ so much 

learning to so many people; however, no society has ever had a greater 

potential witli which to train teachers and with such pavcrful tools to 

2 

improve their teaching. 

Because much of tlie new educational media is not iivailable in many 

classrooms is all the more reason for teachers to accept responsibility 

for keeping alert andexerting effort to experiment and use the older tools 

and devices that are at their disposal, and then as the local school 

authorities provide new facilities and devices, an extended effort should 

3 

be made to utilize the newer media in the classroom. 

The federal government has aided in providing these new facilities 
and devices by greatly expanding financial aid to education through the 
National Defense Education Act. of 1958. This act provided funds to de- 
velop audio-visual media services and facilities. , The Elementary and 
Secondary Education Act of 19G5 has also been a major factor in making 
educational media and materials available and encouraging their utiliza- 
tion. Now that federal funds for materials and equipment have been 

made available to Kansas public schools, are they being effectively 

6 

incorporated into programs? 



2 

James W. Brow»^ and Kenneth D. Norberg, Administering Educational 
Media (New York: h^oraw-Hill Book Company, 1965), p. 1. 
3 

Erickson, op. cit. , pp. 323-32^^ 

James Brown, Richard B. Lewis, and Bred F. Hare le road, AV 
Instruction: Media and Methods (New York: McGraw-Hill Book Company, 
19G9), p. 5. 
5 

Carlton W. H. Erickson, Administering Instructional Media Programs 
(New York: The Macmillan Company, 19G8) , p. 17. 
6 

E. F, Bryan, "Materials, Devices, Tecliniques," The Oklahoma 
Teaclier , XLVIII, No. 9 (19G7) , p. 18. 

9 
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Proper uducatioiiiil modin progi'airjning is a matter of luiman imdorsfaiuliiii;, 
skill, and motivation. It requires well-tra.lned , competent instructional 
developers u'lio know media and materials with the knowledge of liov; to arrange 
the eonditions fcr tlieir optimum use. It was in an effort to determine 
the status of instructional media projjrams in the unified public school 
districts of tlie state of Kansas tliat this study \s'as made. 

Statement of the Problem 
The problem of tliis study was to evaluate the educational media 
programs in the unified public school districts of Kansas to determine 
the level of sophistication of " the educational media programs. 

Need for the Study 

A r-vtv'iew of the literature revealed that no state-wide study had 

been co: -led for tlie purpose of determing the level of sophistication 

of the educational media progrcuiis. Several studies have, however, dealt 

with certain aspects of the media program in Oklahoma.. These include 

8 9 10 

comprehensive studies by Fulton, Zimmerman, and Teague. In the 

study by Fulton an evaluation of the Oklahoma state audio-visual program 

was made. His study was centered around local school districts which 

were cooperating in the orate program. The main emphasis of the Fulton 



7 

Brown and Norberg, op. cit . , p. 162. 

8 

William R. Fulton, "An Evaluation of Selected Aspects of the Organ- 
ization and Administration of Oklahoma's Audio-Visual Program" (unpublislied 
Ed.D. dissertation, Oklahoma Agricultural and Mechanical College, 1955). 
9 

Harry P. Zimmerman, "An Evaluation of Pre -Service Audio-Visual 
Experience in Selected Olvlahoma Teacher Education Institutions Based on 
Reactions of Teachers and Supervisors" (unpublished Ed.D. dissertation, 
University of Oklahoma, 1958) . 
10 

Fred A. Teague, "An Evaluation of Educational Media Programs in 
Oklahoma Public Scliools" (unpublislied Ed.D. dissertation. University of 
Oklahoma, I'JGO) . 
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study was on filmed inatoria.ls. The Zininie'/man study v;as an L»va]ualioM of 
the prc-sorvicc audio-visual oxporicnces that \ccre provided in OKlaliuina 
teacher education institutions. His study involved tlie graduates oJ* 
these teacher education insti tnti ai s , many of vv'hom were teachers in 
Oklalioma public scliools. To a certain extent Zimmerman's study revealed 
hw v^ell prepared Oklahoma teachers were to utilize audio-visual materials 
and equipment. The study by Teague was an evaluation of the quality of 
the media programs in Oklahoma public schools. Ills study revealed tlti t 
to a certain extent educational media and services ai^e provided in 
Oklahoma public schools. 

The research indicated that to a certain degree the Kansas public 
schools are committed to the use and dissemination of educational media 
and the teacliers in these schools to some extent have had training 
in the utilization of educational media. It was thought to be of 
considerable importance to evaluate the media programs in these schools 
in an effort to determine if the quality of the media program influences 
teacher utilization of this media. 

The findings of this study have revealed data which will enable the 

administrators of the Kansas public schools to evaluate accurately their 

respective programs in an effort to determine the extent of their 

educational media programs. The instrument also' provided the public 

school administrator with criteria that would enabl'B him to improve the 

total educational media program in liis system. This was accomplished 

through the use of the criteria and the revised self -evaluation instrument 

11 

developed by fulton. 

n 

W. R. Fulton, "Self -Evaluative Checklist and Criteria for Eval- 
uating Educational Media Programs" (unpublished research report. Univer- 
sity of Oklahoma, lOGG) . 
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Scope and Limitations 
This investigation was limited to six major aspects concerning 
the quality of the educational media program. Each major aspect included 
several program elements.. Part I induces the six major aspects of the 
quality of the educational media program. 

Part I 

The first aspect is the commitment of the school system to the 
provision of a wide variety of educational media services* Elements 
included in the first aspect are as follows: 

1. Commitment to the media program. 

2. Commitment to educational media as integral parts of instruction 

3. Commitment to providing educational media facilities. 

4. Commitment to financing the educational media program. 

5. Commitment to staffing the educational media program. 

The second aspect deals with the relationship of the educational 
media program to the instructional program. Elements included in the 
second aspect are as follows: 

1. Consultative services in educational media utilization. 

2. In-service education in educational media utilization. 

3. Faculty -student use of educational media. 

4. Involvement of the educational media staff in planning. 
The third aspect is the school system educational media center 

and school building media centers. Elements included in the third 
aspect are as follows: 

1. Location and accessibility of educational media. 

2. Dissemination of educational media informationo 

3. Availability of educational media. 



1.2 



-G- 

if. Storage and retrieval of educciti onal media. 

5. Maintenanee of edueational media. 

6. Produetion of edueational. media. 

The fourth aspect eoneerns the physical facilities which are pro- 
vided for the utilization of educational rneJia in instruction. Elements 
included in the fourth aspect arc as follows: 

1. Educational media facilities in existing classrooms. 

2. Educational media facilities in newly constructed classrooms. 
The fifth aspect deals with the financial support provided for the 

educational media program and with the educational media budget. Elements 
included in the fifth aspect are as follows: 

1. Reporting financial needs. 

2. Basis for budget allocations. 

3. Development of the educational media budget. 

The sixth aspect deals with thepprof essional, clerical, and 
technical educational media staff. Elements included in the sixth 
aspect are as follows: 

1. School system educati nal media staff. 

2. School building educational media staff- 

This investigation attempted to determine the status of each of 
the major aspects of the instruments used including their sub-items. 

The school systems included in this study were public schools. 
Privately supported schools and schools operated by the federal govern- 
ment were not included. The study included unified public school 
districts in Kansas. 
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DGfijiition of Terms 

Clerical media staFf refers to personnel such as secretaries, 
filing clerks, and distribution clerks, who are engaged full-time in 
assisting with tlie provision of educational media services. 

Educational media includes all non-book materials which may be 
used for teaching and learning purposes and the equipment necessary for 
the use of the materials* 

Educational media coordinator refers to the supervisor of the 
educational media activities in an elementary or secondary school 
building instructional unit. 

Educational media director refers to the supervisor of the educa- 
tional media program for the entire school system. 

Educational media program r efers to the total efforts of a school 
system to provide educational media and services to its faculty and 
students. 

Educational media services refers to all efforts to make educational 
media available to teachers and students and to assist them in using 
educational media. 

Evaluation refers to the appraisal of an educational media program 
by making value judgments based on established criteria which relate to 
specific elements of the program. 

High school districts refers to school districts which support and 
contain a school which provides educational experiences through grade 
t\>?elve^ 

Levex of sophistication refers to the quality of the educational 
media program in the school system. 

Professional educational media staff refers to the educational 
media director, educational media coordinator, and all other certified 



14 



-8- 

school personnel wlio have special preparation for media work and u'lio 
are engaged in media activities, including personnel sucli as consul- 
tants on media utilization, supervisors of media production services, 
and film librarians. 

Public school systems refers to scliool systems which are supported 
by public funds. 

Self -evaluation refers to the appraisal of an educational media 
program by officials of the school whose program is evaluated. 

Technical media staff refers to personnel such as equipment and 
materials repairmen, production technicians, photographers, and 
materials processors, who are engaged full-time in assisting with the 
provision of educational media services. * 

Utilization refers to the use of educational media in teaching. 

Procedure 

The survey method and appraisal technique was used in this study. 
Good, Barr, and Scates write that the survey is "concerned with ascer- 
taining the conditions which prevail in a group of cases chosen for 
study, and is essentially a method of quantitative description of the 
general characteristics of the group. "1-2 They also state that "ap- 
praisal is the procedure by which we secure and overt characteristically 
variable reactions . "''"^ 

The plan for encountering the problem required three major steps: 
(1) the revision and validation of an existing instrument for evaluation 
of educational media program in school system, (2) distributing to the 



12carter V. Good, Arving S. Barr, and Douglas E. Scates, The 
Methodologv of Kducnt ional Research (New York: Appleton-CentuKTCrof ts 
Inc. , lOifl) , p. 286. 

13lbid. , p. tfi2. 

1.5 
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administrators of Kansas public schools an Evaluative Cliecklist for 
Self -Evaluating an Educational Media Program in School Systems, (3) 
the analysis and evaluation of tlie results of the cliecklist to deter- 
mine tlie status of educational media programs in the Kansas public 
scliools. 

Fulton's checklist for evaluation of educational media progrcuns 
was revised to include certain aspects that were not included in the 
original instrument . 

Fulton's checklist for evaluating tlie media program in scliool 
systems, in revised form, was used to collect data to determine tlie 
level of sophitication of the' educational media program. This instru-* 
ment was based on nationally recognized criteria developed by Fulton. 

The data was analyzed according to school sizes based on enroll- 
ments during the 1971-1972 school year. Enrollment size categories were 
established in order to make a comparison of media programs in the 
various size schools. 

The strengths and weaknesses of the data which seem pertinent to 
each aspect were analyzed and evaluated in terms of established criteria. 

Evaluative judgments on the instruments are given only in terms of 
strengths and weaknesses. No attempt is marde to give the degree of 
strength or weakness. 

The evaluative judgments were reached on the basis of one or more 
of the following criteria: (1) evidence that the activities of a 
particular aspect are in conformance uith the criterion, (2) evidence 
of activities which are compatible with the criterion, and (3) evidence 
of continuous effort toward achieving the objective of the criterion. 

At the end of each major aspect of analysis a graphic representa- 
tion of the evaluative judgments is given, and the strong anri weak 
aspects are considered. 
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Orp^anizat ion of the Study 



Chapter I is a general description of the study. Included arc 
the background of the study, statement of the problem, need and signi- 
ficance of the study, the scope and limitations of the study, defini- 
tions of certain terms, procedure, and organization of the study. 

Chapter II is a review of the research related to the study. In- 
cluded are reviews of studies conducted during the past fifty years. 

Chapter III describes the procedure used to solve the problem of 
the study. Included are descriptions of steps taken to collect, analyze, 
and evaluate the data pertaining to the study. 

Chapter IV is an analysis and evaluation of educational media 
programs in Kansas public schools. Included are descriptions of the 
qualitative status or level of sophistication of the educational media 
programs in the public schools and evaluation of each program element 
included within the scope of the study. 

Chapter V includes a general summary of the study, major findings, 
conclusions based on the finding of the study, ,and-recomniendations for 
improving educational media activities in Kansas. 




CHAPTER II 
REVIEW OF REIATED LITERATURE 

The extent of media programs found in the nation's schools ranges 
from the non-existent to highly organized, technical systems. Through- 
out the United States, leaders of education are concerned about the 
proper role of audio-visual instruction. Adminit^trators and supervisors, 
curriculum committees, and individual teacliers often express need of a 
standard by which they can measure theprogress and success of their 
local media programs. A review of research materials would reveal to 
these individuals that a number of evaluation instruments have been 
constructed and administered, and that several surveys of public school 
medlv^ programs have been completed. 

It is the purpose of this chapter to review those studies that 
seem pertinent to the current survey. The studies that are included 
vary in respect to sample size and level of interest; ho\>?ever, each one 
has treated some aspect of audio-visual administration or instruction. 

Evaluations of audio-visual materials and methods have been made 
from the time educators first began to study their procedures objectiveJ.y . 
However, the first scientific research attempts in this area can probably 
be traced to the early 1920' s. A nation-wide survey of the administra- 
tion of visual education was conducted by McCluskey in 1923. At that 
time only sixteen city school systems and twenty -three universities, 
normal schools, state museums, and state departments of education had 
organized departments of visual education. As a result of the survey, 
McCluskey recommended: (1) a clearing-house for audio-visual administra- 
tive information, (2) adequate financial support, (3) experimentation 
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and rcscarcli in methods of using audio-visual materials in the class- 
room, (4) adequate teacher educfition in the use of audio-visual materials, 
(5) clarification of the status of audio-visual directors in tlieir 
school systems, (6) uniform record-keeping and reporting, (7) partici- 
pation of educators in the creation of materials of : istruction, (8) 
use of materials wliere they will implement the curriculum and contri- 
bute to the mental development of the individual student, (9) avoidance 
of reliance upon free and sponsored films, (10) frequent evaluation of 
administrative practices and equipment, (11) development of scientific 
procedures for selection of materials, (12) systematic grading and 
arrangement of catalogs of materials so that they correlate with courses 
of study, (1^1) study guides to accompany materials, (14) systematic 
studying of materials in circulation in terms of their use, and (15) 
provision for adequate housing, storage, and transportation facilities. 

In 1936 , Koon and Noble, in cooperation with the American Council 
on Education, surveyed 8,806 school systems. The respondents listed 
the following as principal difficulties handicapping progress in audio- 
visual instruction: (1) lack of funds, (2) inability of teachers to 
obtain the materials when needed, (3) lack of trained teachers, (4) 
failure f materials to correlate adequately with the course of study, 

(5) lack of understanding of the values of audio-visual materials, and 

(6) lack of information on sources of good audio-visual materials. The 
respondents also listed important needs in the area of audio-visual 
services. In rank order, they were: (1) a fc-:leral purchase plan to 
assure uniform size and quality of equipment, (2) presentation of demon- 
stration lessons by visual instruction experts, (3) lesson plans to 



Dean McCluskey; "Administration of Visual Education, A National 
Survey" (unpublished report. National Education Association, 1923) 
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assist in correlation of materials with course study, (U) production of 
niotion pictures specif ically for instructional purposes, and (5) esta- 
br.isliment of visual instruction centers where courses would be given. •'•^ 

Hazlett, in 1938, made a study of the organization, administration, 
and supervisory activities in twelve of the nation's largest city scliool 
systems. It was reported that eight of the school systems had organ- 
ized departments of "visual-sensory aids." Seven of the schools were 
headed by full-time directors and one was headed by a half-time director. 

In 194^1, a study was done by Sechriest in cities with a population 
of 100,000 and over, excluding the nation's twelve largest cities, of 
departments of "audio -visual aids." Reported and developpd in this 
study were criteria for planning the development of departments of " 
"audio-visual aids." The study reports major administrative and super- 
visory activities of directors of audio-visual departments in city 
schcjol systems. 

A study dealing with the relationship of audio -visual materials to 
the learning process was done by McPherson in 194-6. The study describes 
the development of curriculum in Kern County, California, and its use 
as the basis for determining the objectives of the audio-visual program. 
The study deals with the financial support of audio-visual programs in 
the area of sources of funds and amounts of funds needed. Recommenda- 
tions include: (1) more in-service education for teachers in the area 

^•^Cline A. Koon and Allen W. Noble, National Visual Education 
Directory (\^' ^shington , D.C.: American Council on Education, 193G) . 

16 J. R. llazlett, "Analysis and Evaluation of the Organization, Ad- 
ministrati jii and Supervision of Departments of Visual Sensory Aids" 
(unpublis'ied Ph.D. dissertation, University of Pittsburgh, 1938). 

•'•^■Jarl E. Sechriest, "Organization, Administration, Supervision 
and Mechanical Facilities of Departments of Audio-visual Aids" (un- 
published Ph.D. dissertation. University of Pittsburgh, lOW) . 
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of utilization of materials, (2) more empliasis on teacher-macic materials, 
(3) a more active role of audio-visual directors ,- and (U) planninj^ new 
or re-modeling old buildings for better utilization. 18 

In December Of 19UG , the Research Division of the National Educa- 
tion Association published tlie results of a status survey--an overview 
of tlie extent to which audio-visual education was being used in city 
s^ihool systems. A t\-;enty-nine item questionnaire was distributed to 
superintendents of schools in' all cities above 2,500 in population. 
The 1,037 school systems that responded represented more tlian one -fifth 
of the nation's entire teaching staff and total pupil enrolljnent . A 
total of sixteen percent of the school systems surveyed had made special 
provisions for audio-visual departments. The majority of departments 
were located in cities with a population of more than 100,000. Of the 
1,037 school systems reporting, sixty-two had full time audio-visual 
directors, and one hundred and two other schools had audio-visual centers 
with directors who gave something less than full time to the work. A 
wide range of audio-visual facilities was reported. Some schools indi- 
cated that a single room, in a far corner of the building, was the 'a-v 
center' while other systems described well-equipped, centrally located 
facilities, available to all staff. All of the respondents emphasized 
the need for a centrally located resource area, in order to insure wide 
teacher involvement. Many of the audio-visual directors in the larger 



18 

Joseph James McPherson, "The Organization of a Program of Audio- 
Visual Education for the Schools of Kern County California" (unpublished 
ih.D. dissertation, Columbia University, 1946). 
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school systems were provided with several assistants. However, one 
hundred pereent of the direetors in eities, 2,500'to 5,000 population, 
reported that no assistants were available. Distributed on a per-pupil 
basis, the 1945-IJ6 expenditure on audio-visual edueation for all of the 
eities reporting \cas thirty-five eents. This varied from thirty-two 
cents in eities of over 100,000 population to one dollar and sixty- 
eight eents in eities of between 2,500 and 5,000. The results of the 
report seemed to indicate that the elementary teachers of the larger 
schools and the secondary teachers of the smaller schools were making 
the most extensive use of the audiovisual materials. Hovs'ever, three out 
of four of the persons answering the questionnaire I'eported that too 
little use was being made of audio-visual aids in their respective 
school systems. Those persons that ans^^^ered the questionnaires listed 
the following as serious obstacles to audio-visual use: (in order of 
frequency of mention) (1) teachers not interested, (2) no specially 
trained director, (3) essential equipment not yet purchased, (4) build- 
ings need extensive remodeling to adapt them to audio-visual education, 
(5) funds not available, (6) lack of a centi'al audio-visual agency, 

(7) no convenient source for renting or borrovi?ing audio-visual materials, 

(8) indifference of the board of education, and (9) administrative op- 

19 

position or indifference. 

Davidson, 1950, made an investigation of the administrative problems 
in utilizing materials in fifty-two public school systems of west Texas. 
He found that most of these school systems \i?ere not effectively utilizing 
the materials that were available. This was attributed to such deterrents 
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as insuTf icient funds, scarcity of well-trained directors, and lack of 

tcaclicr preparation in the proper use of such materials. 

In 1950 Allen surveyed all 392 teachers in a county school system 

and found tlial* teachers neimed the following supervisory activities 

of the audio-visual coordinator as most important: (1) publications on 

materials and resoui'^ces, (2) local workshops for the preparation of 

curricular materials, (3) demonstrations of use of audio-visual materials 

with classes of children, and institute sessions containing such 

demonstrations, previews of new materials, and exhibits of audio-visual 

21 

equipment and teacher-made materials. 

DeBernardis, in 1951, made a study of the audio-visual programs 
in the Oregon public schools. His study determined that less than five 
per cent of the schools in the study had a full or part-time audio- 
visual director. Thirty -two per cent of the school systems reported 
that they conducted in-service training for teachers in utilization of 
audio-visual materials and equipment. Methods most often reported as 
being used in in-service education were workshops, conferences, insti- 
tutes, and bulletins. DeBernardis recommended expansion of in-service 
education of teachers and a greater coordination of efforts of all de- 
partments within a school system which handle instructional materials 
22 

or supplies. 

In 1951 the state of Connecticut completed its survey of audio- 
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visual facilities, equipment, and utilization procedures. T\co specially 
designed forms v.'cre used to obtain the basic information on the status 
of audio-visual instruction activities in the schools of the state at 
that time. The first form, "Form D," was designed to collect from the 
school principal information tliat could be used to formulate statewide 
programs of audio-visual instruction. An analysis of the returns in- 
dicated that, in addition to a need for increased amounts of equipment 
and materials, there was a distinct need, as well, to intensify the 

program of workshops and teacher education activities. The "Form A" 

« 

was a device designed to obtain information concerning the actual aniount 
of equipment and materials available in each school and the amount of 
time devoted to audio-visual education activities by the school coordinator. 
A final section of that form asked the principals and superintendents to 
list obstacles hindering the development of audio-visual programs: The 
follov^ing were listed most often: (1) lack of adequate audio-visual 
budgets, (2) difficulty in obtaining materials and equipment at the time 
when they can be used to best advantage-, (3) lack of adequate supply of 
audio-visual materials v>?ithin the district, and lack of teachers 
trained in the effective use of audio-visual materials. As a result of 
the study, the Connecticut State Department of Education recommended 
that there be a full-time audio-visual director for each school with 
5,000 or more enrollment, that more technical, clerical, and student 
help be provided, and that teacher committees be formed to continually 
evaluate the audio-visual program. 

Darden, in 1953, conducted a study of t\^enty county audio-visual 
programs that have audio-visual centers. He examined the organization. 
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administt-'a Lion, and supervisory prnctiees that were coninion to the county 
programs in order to isolate tlie factors that promote growth and Javor- 
able aeceptance of audio-visual education by the public. Dardon con- 
eluded that tlie major goal of all personnel in the sci..^/jl system must 
be the improvement of instruction. He further concluded that tlie 
materials utilization practices of teacliers are more effective if tliey 
participate and cooperate with the audio-visual staff in planning tlie 
audio-visual program. 

In October of 1955, the Research Division of the National Education 
Association published the results of a second survey. Similar to the 
1946 report, this study interpx^eted the status of audio-visual education 
in urban school districts for the school year, 1953 -5^. The 1955 sux^vey 
showed that financial support for audio-.visual education had almost 
doubled since the earlier survey but was still only sixty-five cents per 
pupil enrolled, exclusive of salaries. Taking into account the increase 
in the cost of living, this increase in expenditures was considered 
negligible. Tu^enty-seven per cent of the school districts reported 
that a formal audio-visual department had been incorporated into their 
system, compared to a response of sixteen per cent in the 1946 survey. 
The percentage of audio-visual directors working on a full-time basis 
also showed an increase. However, sixty-two per cent of the 1,014 
school districts reported that they still were not providing the audio- 
visual director with any staff assistants. Response indicated that in- 
service education programs were available in almost half of the school 
districts in the 1953-5^1 school year. Other statistics suggested that 
there had been a continuous improvement over the whole period in the 

^Villiam Judson Darden, "A Study of Audio-Visual Education in 

Selected County Audio-Visual Centers" (unpublished Ed. D. dissertation. 
Columbia University, 1953. 
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education of new classroom teachers for using audio-visual materials. 
There was also indication that classroom teachers -were being involved 
more in the selection of equipment and materials. The respondents 
\^?ere asked to rank the services provided by their audio-visual depart- 
ments in the order of importance. Heading the list were tlic follow lii^; 
responses: (1) obtaining free and rental materials on request, (2) 
consulting with individual classroom teachers on using audio-visual 
materials, (3) keeping classroom teachers informed of available materials 
and new acquisitions, and (^) selecting and purchasing audio-visual 
materials and providing operators and equipment for school use. Through- 
out the report, the statistics repeatedly showed the districts with the 
formal departments rated higher than those without • Likewise, the 
more populated districts usually rated higher. The one exception; the 
amounts of materials and equipment figured on a per pupil basis increased 
with smaller school populations.^^ 

Fulton, in 1955, made a study of the state -wide audio-visual program 
in Oklahoma. In this study criteria were developed which were used as 
a basis for the evaluation of the stat^ audio-visual program. Each 
major aspect includes several elements and activities which were re- 
ported to be characteristic of state-wide audio-visual programs. Fulton 
evaluated thirty-seven characteristics of the state audio-visual pro- 
gram which v>?ere grouped under the following six major aspects of the 
state program: (1) organization and administration, (2) teacher educa- 
tion, (3) dissemination of audio-visual information, (4) research and 
evaluation, (5) tax support, and (6) film distribution. Of the thirty- 
seven audio-visual program elements evaluated, Fulton found twenty-three 

^^Research Division of the National Education Association, '^Audio- 
Visual Education in Urban School Districts, 1953-54," Research Bulletin , 
Vol. XXXIII, No. 3 (October 1955) pages 90-124. 
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to be strong, nine were wenk, four were neither weak nor strong, and ont? 
did not apply. Among recommendations made by Fulton were: (1) that 
local schools and counties provide for adequate coordination of audio- 
visual activities within their schools by appointing qnaliiied coordina- 
tors on a part-of -teaching-lord basis, (2) that local schools and count ic»s 
provide for periodic self -evaluation of their audio-visual activities on 
a definitely planned basis, (3) that instructors of audio-visual courses 
encourage teachers and administrators to do research in the audio-visual 
field, and that school administrators encourage teachers to do local 
studies on problems relating to the audio-visual field, and (4) that 
state appropriations for audio-visual purposes permit the use of such 

p c 

funds for film rentals. 

Kemp, in 1956, investigated nine school systems in the North Central 
Association for the purpose of studying their materials production 
activities. He analyzed the extent to which the schools were producing 
audio-visual materials and made recommendations for the improvement of 
production services. The particular areas of the materials production 
programs that were studied included: (l)administrative organization, 
(2) purposes for which materials were produced, (3) personnel involved 
in materials production, (4) physical facilities provided for production, 
(5) production equipment, (6) types of materials produced, (7) finances 
for materials production (8) self -evaluation of production activities, 
and (9) plans for further expansion of production activities. Kemp 
found that audio-visual personnel in the schools studied were not well 
trained in production techniques, and little use was made of consultative 
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hclp tliat might be available. The audio-visual personnel in the schools 
were not given onough released time from other duties to earry out ex- 
tensive production activities. Teachers were given very little iti- 
service education in the production of simple instructional material. 
Kemp further found that tlie schools included in the study did not show 
evidence of clear policies and procedures for determining materials 
which were to be produced. He also found that financial support was 
inadequate for extensive materials production programs in the schools. ^7 

Barnes, in 1960, conducted a study to identify administrative prin- 
ciples and operational procedures to serve as guide lines for efficient 
and economical operation of instructional materials centers in school 
districts with 5,000 to 10,000 average daily attendance. Six operational 
functions of materials centers were isolated: (1) fiscal functions, 
(2) accessioning, (3) inventory, (4) maintenance, (5) personnel, and 
(6) ijuplementation of plans. Barnes recommended that every effort be 
made to make it possible for teachers and students to identify and ob- 
tain materials without unreasonable effort. She further recommended 
that teachers be encouraged to use a wide variety of materials and 
resources and that provisions be made to inform teachers of the avail- 
ability of such materials. 2^ 

Pearson, in 1961, conducted a survey of audio-visual programs in the 
Minnesota public schools. His study was based on data gathered from 
a state -wide sample of schools of all sizes. The data relating to this 
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study were gathered during the 1959 -GO school year. The following find- 
ings of the Pearson study have significant implications for this study: 
(1) larger schools tend to liave better audio-visual programs than small 
schools, (2) schools which grant released time to audio-visual directors 
from other school duties tend to have better audio-visual programs than 
those schools which do not grant released time, (3) the role of the 
audio-visual director was not well defined, (4) teachers were not well 
trained in the use of audio-visual materials and equipment, and (5) fe\>? 
schools had an audio-visual budget. 

Godfrey, in 1962, directed a nation-wide study in which 11,000 
educational personnel in 2^17 school districts participated by means of 
questionnaire responses. Questionnaires were designed to elicit responses 
in the areas of facilities, use. and opinions. Findings included such 
things as: (1) collections of audio-visual material were highly variable 
in type and amount, (2) coordinators were employed in ninety per cent of 
the schools on a part-time basis, (3) teachers more often used audio- 
visual materials as supplemental teaching aids than as an integral part 
of the teaching process, and (}\) elementary teachers were found to use 
audio-visual materials more frequently than secondary teachers. 

Jones, in 1963, conducted a study to identify common practices 
of audio-visual directors in school systems in the North Central 
Association that were believed to have had superior audio-visual programs. 
Among conclusions reached by Jones were: (1) the media program is more 
effective when the director's activities are closely integrated with the 

29Neville P. Pearson, "Organization and Use of 'Audio-Visual Edu- 
cation in Minnesota Public Schools" (unpublished Ed. D. dissertation. 
University of Minnesota, 1961). 
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administrator's eTforts for improvement of the instruetional progi»am, 

(2) the director's professional training indieated greater knowlc-dge 
of audio-visual eompcteneies and teehniques than was being utilized, 

(3) opportunities for instruetional us s of newer media sueh as tele- 
vision and language laboratories were inadequate, and (4) in many eases 
adequate time, elerieal and teehnieal help were not provided. 

The New York State Department of Edueation, in 1953, eondueted a 

study to detennine methods for improving the distribution and utilization 

of edueational films. The study deals with: (1) the general historieal 

importanee of instruetional films, (2) the importanee , use, eost, and 

distribution of instruetional films to teaehers of New York State, and 

(3) audio-visual programs in other states. Reeommendations were made 

for the state department of edueation to ereate more eondueive eonditions 

^2 

for the use of edueational films. ^ 

Knowlton, in 1963, eondueted a study to obtain data whieh would 
eneourage more extensive use of audio-visual materials in the high 
schools of Indiana. Responses VN»ere gathered from areas sueh as infor- 
mation dissemination to teaehers eoneerning the use of audio-visual 
materials. The results of the study revealed that: (1) attitudes 
toward the use of films do not relate to audio-visual aids in general, 
and (2) the particular subject taught is an important factor in using 
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audio-visual aids. 

A final report, in a series of four, was published in December 
19G5, by the Bureau of Social Science Research, Incorporated. The 
report summarized the changes in status of audio-visual media in the 
public schools during a period from 1961 to 196iK Two thousand, five 
hundred school districts were stratified by region and district size, 
and a ten per cent random sample of each regional-size group was drawn, 
resulting in a final samp].e of 240 districts for the 1964 study. Much 
data v^as obtained from the schools concerning their inventory of equip- 
ment and materials. A positive correlation was often seen bet\.'een a 
superintendent's assessment of his program and an increase or decrease 
in his audio-visual inventory. There is evidently a tendency to expand 
a program that one believes in. Also inventory increases vv?ere observed 
to be greater in those systems having a centralization and specialization 
in administration of the audio-visual program. The larger school systems 
were found to be concerned with their high pupil-teacher ratios, and, 
because of their outlay of funds for additional teaching staff, they 
normally spent somevs'hat less per pupil for insti-uctional materials. 
Gains were shown in the total amount of audio-visual equipment available, 
and an increase was noted in the number of districts which had each 
piece of equipment. In considering the use of the materials, the study 
reported that elementary teachers used all types of equipment, except 
tape recorders, more frequently than secondary teachers. As in previous 
studies, the statistics indicated that the districts with the higher 
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populations the more innovative and more technically advanced. 

An investigation was made by Lindcman, in 1965, for the purposes 
of evaluating the state audio-visual program in Utah, and formulating 
reconwendations fur improvement. The jury method was used to develop 
criteria and standards which were used as a basis for evaluating the 
state -wide program. Findings in the Lindeman study showed that the Utah 
schools were below the standards that were recommended by the jury for 
materials and equipment, for audio-visual centers, and school buildings. 
He further found that audio-visual centers which served individual build- 
ings were more adequately equipped in terms of the criteria and standards 
than were centers which served the entire school system. The study found 
that not a sufficient number of audio-visual personnel were found in the 
schools to meet the standards. Full-time directors were found in only 
fourteen per cent of the schools and none were found to be full-time 
in the capacity of building coordinator. Lindeman found that the 
superintendents of the schools within the study generally agreed with 
the standards and criteria that \^ere recommended by the jury, but very 
few were actually implementing them. 

Teague, in 1966, completed a study in .which he evaluated the cur- 
rent status and functions of educational media program in 532 Oklahoma 
public high school districts. The study involved four major steps: 
(1) the gathering of data concerning the quantitative status and func- 
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tions of eJucntional medin programs in Oklahomn public schools, county 
units, and regional modin distribution centers, (2) the appraising of 
tJie quanvitative status of educational media programs in Oklahomn public 
schools in relation to the Department of Audio-Visual Instruction stan- 
dards, (3) the evaluation of media programs in Oklahoma public schools 
in relation to established criteria relating to desirable media programs, 
and (^0 the formulation of recomjnendations for improvement in areas 
which were found to be weak in relation to established criteria and 
standards. Among the recommendations made were: (1) that efforts be 
made to achieve a greater commitment of administrators and teachers 
to the use of a wide variety of media, (2) that greater utilization of 
media be encouraged in Oklahoma public schools, (3) that educational 
media be better located and distributed in the schools, (4) that better 
physical facilities which mai1e possible better use of educational media 
be provided in all classrooms, and (5) that substantial increases be 
made in educational media personnel in the schools. 

Bloodworth, in 1967, completed the direction of a nation-wide 
study that was designed to encourage further effective use of educational 
technology by locating various types of programs of new or improved 
methods of instruction for visitation purposes. Data were gathered 
through the sending of a questionnaire to 12,229 school systems as well 
as from recommendations that were solicited from the staff of state de- 
partments of education officers of state audio-visual associations, and 
from members of the state survey team, concerning schools using media 
in innovative programs. The Fulton instrument for self -evaluating an 
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eduoational media program was usod in diitermining the quality of the 
educational media program of the schools in the study. Findinss of 
the study include: (1) better classroom utilization of instructional 
materials result in schools employing a full-time media specialist, 

(2) many innovative programs are in operation because of federal funds, 

(3) out of 2,1)98 respondents, less than one in five employed an audio- 
visual director full-time during 1965-6G; one school in four employed 
an audio-visual person with part -time responsibilities; and more than 
one-half of the schools reported that no single person was in charge 
of theii- audio-visual program, and (4) instructional materials centers 
under the direction of librarians without audio-visual training tended 

to be print-oriented with little dissemination of information to teachers 
on the use of audio-visual materials in instruction. Recommendations 
that were made in this study include: (1) that efforts be made at the 
state level to engage in a biennial updating of information concerning 
innovative uses of educational technology within a state, (2) that 
federal funds be made available to a national agency to whom individuals 
and agencies would be expected to turn for information on the location 
and use of educational technology and related data, and (3) that a report 
be made concerning schools in the survey of those buildings whose 
architectural design has influenced the use of educational technology 
and that this report be disseminated to those persons engaged in school 
plant planning. 

King^ in 1969, conducted a survey and appraisal of the Oklahoma 
public schools in an attempt to show a relationship between the level 
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of sophistication ol" tho media progrnrn and the teacher utilization 
of selected educafionnl media. Fulton's checklist for evaluation ol 
educational media programs and Totten and Fulton's checklist for 
evaluating the use of educational media were revised by King and used 
as the measurement instrujnents . The revised Evaluative Checklist for 
Educational Media Programs u'as completed and returned by 302 superin- 
tendents or educational media directors. The revised Utilization 
Checklist was completed and i-eturned by 245 of the randomly selected 
public school teachers. Schools in the category with the smallest en- 
rollment were found to be "weak" or "neither weak nor strong" in reference 
to all phases of a media program. With an increase in school size, more 
positive attitudes \,?ere noted concerning the development and administra- 
tion of audio-visual programs. The t\s'o schools with enrollments of 20,000 
or above were basically strong in their endorsement of the media program. 
They did indicate a weak point however concerning the physical facilities 
in the existing classrooms. The same trend was evident in the results 
obtained from the Utilization Checklist. Teachers in the larger schools 
reported a stronger involvement with various media. King concluded 
that media production, facilities, financing and staffing in the Oklahoma 
public schools were generally inadequate. He recommended that administra- 
tors and faculty members work together in evaluating and revising the 
local media programs, that in-service education and prospective-teacher 
training be provided, that procedures be improved for distribution of 
materials, and that media budgets, appropriate physical facilities and 
increased media personnel be priority items in all schools. 
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It can be observed, by reviewing the appropriate literature, that 
the progress of audio-\'isuul instruction in thepublic schools luis been 
measured at frequent intervals. Though the studies have varied widely 
in organization, certain conclusions have been common to each. As the 
initiation of new media and methods accelerates, it will be increasingly 
important tliat all schools have available an evaluation instrument to 
measure the growth of their own media programs. 
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CllAPfLR III 

PROCEDURES rCi; COLI£CTING, ANALYZING, AND EVALUATING THE DATA 



The purposes for Chapter III are to describe the method used in 
the selection of the participants in the sample / the procedures used to 
collect the data, the instruments used in the gatfiering of the data, the 
methods used to analyze the data, and the criteria which influenced the 
formulation of evaluative judgments. 

Collecting the Data 

This study was an investigation of the quality of educational media 
programs in the Kansas public schools. This study included the 311 
unified public school districts of Kansas for the 1971-72 school year. 

In the solution of the problem identified in this study data was 
needed from the superintendents or educational media directors from each 
of the 311 public school districts in Kansas. 

The 311 superintendents who v>?ere involved in this study were de - 
termined from the Kansas Educational Directory for 1968 -G9. Only those 
superintendents from .independent districts which contained elementary 
and high schools received the evaluative instruments. 

One instrument was used to collect the data. A revised form of 
Fulton's Evaluative Checklist for school systems was sent to all of the 
superintendents cr educational media directors in the 311 public high 
school districts. 

The Evaluative Checklist 
Fulton's Evaluative Checklist in revised form was used to collect 
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data needed to evaluate the status and functions of educational media 
programs in Kansas public schools. 

The Fulton checklist was slightly revised to include certain ele- 
ments that vcere not included in the original instrument, A tentative 
draft of the revised evaluative checklist v^'as prepared and then pilot 
tested to determine if all items were clear and understandable. The 
pilot test sample consisted of fifteen school administrators and graduate 
studenlrs in school administration. All members of the pilot test sample 
discussed the revised checklist after it had been administered. All of 
the items on the evaluative checklist appeared to be understood by the 
pilot test participants. Suggestions w^ere given by members of the pilot 
sample to further clarify the categories being evaluated on the profile 
sheet. This change to the profile sheet v^?as made in the evaluative 
checklist on the basis of pilot test results. The Evaluative Checklist 
for Public Schools appears in Appendix B. 

When reference is made to the evaluative checklist in the remainder 
of this study, it should be understood that the checklist in reference 
is the revised form of the Fulton Evaluative Checklist rather than the 
orjrrinal instrument. This is done in an effort to improve readability. 

The Evaluative Checklist is based on Criteria Relating to Educational 
Media Pro grams in School Systems developed by Fulton. Data regarding 
the validity of the criteria and EvaluativeChecklist are given in the 
final report of the research project in which they were developed. 

The Evaluative Checklist was used to draw responses from officials 
in public schools regarding the strength of the twenty-two media program 
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elements included in the scope of this study. The Evaluative Cheoklist 
which contains critc.*ria concerning each major aspect of the checklist 
was distributed to the superintendents of the 311 public high school 
districts in Kansas. 

Each Evaluative Checklist item consists of descriptions of educa- 
tional media programs operating nt four levels of medin program adequacy. 
The description of the "upper" level of media program adequacy represents 
optimum criteria by which the particular element of the media program is 
judged. The description of the "middle" level of media program adequacy 
falls below the criteria relating to effective programs. The description 
of the "lower" level of adequacy falls far below the criteria. The 
description of the "undeveloped" level of program adequacy refers to a 
situation in which no criteria are met. This range falls into the "weak" 
range of media program adequacy on the profile sheet in Chapter V. 

The following is a sample item from the revised Fulton Evaluative 
Checklist: 

Consultative Services in Educational Media Utilization 

1 |l ^ i[ ^] There are no educational media personnel available to pro- 
vide for consultative services. 

i ^ i F^l L 6 i Educational media personnel render consultative assistance 
in the instructional application of educational media when 
they are asked to do so and are free from other duties. 

I 7 H 8 H 9 j Educational media personnel are usually available and are 
called on for consultative assistance in the use of educa- 
tional media. 



lOj 1 11| {12 I Educational media professional personnel work, as a part of 
their regular assignments, with teachers in analyzing teach- 
ing needs and in designing, selecting, and using educational 
media to meet these needs. 

The Evaluative Checklist provided an opportunity for each respond- 
ent to rate his program at one of four levels of program adequacy under 
each item. Each level contains three placed to check, giving the re- 
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spondent an opportunity to rate each element as being at any one of 
twelve placed on a scale from weak to strong. 

Elements of the program which were checked by the respondents 
as being in the "undeveloped" range of media program adequacy (1 to 3) 
were considered not to have that segment of their program established. 
It would therefore be categorized in the weak range of media program 
adequacy on the profile sheet in Chapter V. Elements which were 
checked by the respondents as. being in the ^^lower" range of media pro- 
gram adequacy ( 4 to 6) were considered weak. Elements which were checked 
as being in the "middle" range of media program adequacy (7 to 9) were 
considered neither weak nor strong. Elements which were checked as 
being in the "upper" range of media program adequacy (10 to 12) were 
considered strong. 



The Evaluative Checklist, along with a cover letter, was distributed 
to the superintendents in the 311 public high school districts in Kansas. 
The Evalutive Checklist was completed and returned by 206, 66 per cent, 
of the school systems, as shown in Table 1. A copy of the cover letter 
sent with the Evaluative Checklist is found in Appendix D. 



Responses 



TABLE 1 



NUMBER AND PERCENTAGE OF SUPERINTENDENTS RESPONDING TO 
THE EVALUATION CHECKLIST 



Type of 
Respondent 



Number in 
Population 



Number of 
Responses 



Per Cent 
Responding 



Superintendents 
(Evaluation) 



311 



206 



66% 



40 
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Table 2 shows the percentages of respondents which returned ques- 
tionnaires. When the Evaluative Checklist and cover letter were sent to 
the superintendents, a total of 66 per cent replied. 



.. TABLE 2 

PERCENTAGE OF SUPERINTENDENTS RESPONDING TO 
THE EVALUATION CHECKLIST 





Type of 


Total Per Cent 


. Respondent 


Responding 


Superintendents 


66% 


(Evaluation) 





Enrollment Size Categories 

The number and percentage of Kansas public schools completing the 
Evaluative Checklist appears in Table 3. In the enrollment size category 
of 750 or less, there were 177 schools of which 111 schools responded. 
This reflects a 62 per cent response. In the 751 to 1500 enrollment size 
category, 64 per cent, or M-7 of the 73 schools, responded. In the 1501 
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to 3,000 enrol]jiiGnt size category, 71 per eent, or 25 schools, responded. 
In the 3,001 to 15,000 enrollment size category, .91 per cent, or 20 
schools, responded. In the 15,001 <or above enrollment size category, 
75 per cent, or 3 schools, responded. A total of 6G per cent, or 
206 of the 311 schools in the sample, completed the Evaluative Checklist. 

TABLE 3 

NUMBER AND PERCENTAGE OF KANSAS SCHOOLS COMPLETING 
THE EVALUATIVE CHECKLIST 





Number of 


Per Cent of 


Enrollment Size 


Schools 


Schools 


Category 


In Sample 


Responding 


750 or less 


177 


62% 


751 to. 1,500 


73 


64% 


1,501 to 3,000 


35 


71% 


3,001 to 15,000 


22 


915^ . 


15,001 or above 




75% 


Total 


311 


66% 


Procedures 


Used to Evaluate Educational Media 


Programs 



The formulation of evaluative judgments relative to the Evaluative 
Checklist was developed from the data that were returned by the respond- 
ents in the Kansas public schools. An evaluative judgment was made for 
each of the twenty-t\>?o program elements in regard to the criteria for 



media program adequacy. 

Schools in a given enrollment size category were judged as being 
relatively weak in regard to the criteria by which each program element 
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was evaluated if more schools were judged by respondents as being in 
either the undeveloped or lower ranges of media progi^am adequacy than 
in the middle or upper ranges on the Evaluative Checklist. 

Schools in a given enrollment size category were judged as being 
relatively neither weak nor strong in regard to the criteria by which 
each program element was evaluated if more schools were judged by re- 
spondents as being in the middle range of media program adequacy than in 
the undeveloped, lower, or upper ranges on the Evaluative Checklist. 

Schools in a given enrollment size category were judged as being 
relatively strongin regard to the criteria by which each progran element 
was evaluated if more schools -were judged by respondents as being in 
the upper range of media program adequacy than in the undeveloped, lower, 
or middle ranges on the Evaluative Checklist. 

Formulation of Recommendations 
Data gathered for this study were used as a basis for developing 
recommendations for improving educational media programs in the public 
schools of Kansas. The recommendations appear in Chapter V. 
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CHAPTER IV 

ANALYSIS AND EVALUATION OF DATA REIAIED 
TO DIE EDUCATIONAL MEDIA PROGRAM 

The purpose of Chapter IV is to present an analysis and evaluation 
of data obtained from Kansas public schools concerning educational media 
programs. Ana analysis and evaluation of each media program element in- 
eluded within the scope of the study will be presented. 

The evaluation of educational media programs in the Kansas public 
schools is organized around six major aspects of educational media pro-- 
grams: (1) School System Educational Media Services, which deals with * 
the commitment of the administration and faculty toward the provision for 
a media program, (2) Educational Media Services for Curriculum and Instx^uc- 
tion, (3) the Educational Media Center, (4) Physical Facilities for 
Educational Media, (5) Budget and Finance of the Educational Media Pro- 
gram, and (6) Educational Media Staff- 

• Evaluation of School System Educational Media Services 
Section I of the Evaluative Checklist contains five educational 
media program elements relating to the commitment of the administration 
and faculty of the Kansas public schools toward the provision for a 
media program. An evaluation of the five educational media program ele- 
ments relating to Section I of the Evaluative Checklist is presented here. 
The percentage of schools judged by the Evaluative Checklist respondents 
as being at each of the four ranges of media program adequacy is shown in 
Table 6. 

The evaluation of school system educational media services was based 
on criteria developed by Fulton. These criteria were used as a basis for 
developing the Evaluative .Checklist used in this study. The criteria which 
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Element I -A: Commitment to the Media Program 
The Data > Element I-A of the Evaluative Checklist is designed to 
elicit judgmental responses regarding the extent to \>?hich a school meets 
the criteria relating to the commitment of the administration and faculty 
to the provision of a school system educational media program. Criteria 
that v>?ere used as a basis for the evaluation of this element of educational 
media programs in Kansas public schools appear in Apendix A. Table 6 
shows the percentage of schools in each of the five enrollment size cate- 
gories v>?hich v^?ere judged by Evaluative Checklist respondents as being in 
the undeveloped, lov>?er, middle, and upper ranges of media program adequacy. 
Percentages for undeveloped and lower ranges were combined in this 
analysis. 

Table 6 indicates that 53 per cent of the respondents in schools 
with enrollments of 750 or less judged their schools as being in the lower 
range of media program adequacy, 29 per cent in the middle range, and 
18 per cent in the upper range of media program adequacy. Fifty -nine per 
cent of the respondents in schools of 751 to 1,500 judged their school 
as being in -the lower range of media p.rogram adequacy, 27 per cent in 
the middle range, and 14 per cent in the upper range of media program 
adequacy. 

Forty -eight per cent of the respondents with enrollments of 1,501 
to 3,000 judged their schools as being in the lov>?er range of media 
program adequacy, 28 per cent in the middle range, and 24 per cent of the 
respondents judged their schools as being in the upper range of media 
program adequacy. In the enrollment category of 3,001 to 15,000, 35 
per cent of the respondents judged their schools as being in the lower 
range of media program adequacy, 30 per cent in the middle range, and 
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35 per cent of the respondents judged their schools as being in the 
upper range of media program adequacy. 

None of the respondents in schools with 15,001 and above judged their 
school as being in the lower range of media program adequacy, 33 per cent 
judged their schools in the middle range, and 67 per cent of the 
respondents judged their schools as being in the upper range of media 
program adequacy on Element I -A. 



The Data . Element I-B of the Evaluative Checklist is designed to 
elicit judgmental responses regarding the extent to which a school meets 
the criteria relating to the commitment of the administration and faculty 
to the provision and use of educational media as integral parts of the 
school system instructional program. Criteria that were used as a basis 
for the evaluation of this element of educational media programs in 
Kansas public schools appear, in Appendix A. 

Table 6 reveals that 21 per cent of the respondents in schools with 
enrollments of 750 or less judged their schools as being in the lower 
range of media program adequacy, 55 per cent in the middle range, and 
24 per cent in the upper range of media program adequacy. Thirty-two 
per cent of the respondents in schools with enrollments of 751 to '1,500 
judged their schools as being in the lower i:ange of media program 
adequacy, 39 per cent in the middle range, and 29 per cent in the upper 
range of media program adequacy. 

Forty-eight per cent of the respondents with enrollments of 1,501 
to 3,000 judged their schools as being in the lower range of media program 
adequacy, 28 per cent in the middle range, and 24 per cent in the upper 



Element I-B: Commitment to Educational Media as 
Integral Parts of Instruction 
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range of media program adequacy. Thirty -five per eent of the respondents 
in schools with enrollments of 3,001 to 15,000 judged their schools as 
being in the las'er range of media program adequacy, 30 per cent in the 
middle range, and 35 per cent in the upper range of media program adequacy. 
None of the respondents in schools with enrollments of 15,001 or above 
judged their schools as being in the lower range of media program adequacy, 
33 per cent of the respondents judged their schools as being in the middle 
range, and 67 per cent judged their schools as in the upper range of media 
program adequacy. 

Element I-C: Commitment to Providing Educational 
Media Facilities 

The Data . Element I-C of the Evaluative Checklist is designed to 
elicit judgmental responses regar*ding the extent to which a school meets 
the criteria relating to the commitment of the administration and faculty 
to providing educational media facilities. Criteria that were used as 
a basis for the evaluation of the element of educational media programs 
in Kansas public schools appear in Appendix A. 

Table 6 shows that M-8 per cent of the respondents in schools with 
enrollments of 750 or less judged their schools as being in the lower 
range of media program adequacy, 36 per cent in the middle range, and 
16 per cent in the upper range of media program adequacy. Forty-nine 
per cent of the respondents in schools with enrollments of 751, to 1,500 
judged their schools as being in the lower range of program adequacy, 
29 per cent in the middle range, and 22 per cent of the respondents 
judged their schools as being in the upper range of program adequacy. 

Twenty -eight per cent of the schools with enrollments of 1,501 to 
3,000 judged their schools as being in the lower range of media program 
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adequacy, 52 per cent in the middle range, and 20 per cent in the upper 
range of media program adequacy. Twenty per cent of the respondents in 
schools with enrollments of 3,001 to 15,000 judged their schools as 
being in the lower range of media program adequacy, 35 per cent in the 
middle range, and 45 per cent of the respondents judged their schools as 
being in the upper range of media program adequacy. In the enrollment 
size category of 15,001 or above, 33 per cent of the respondents judged 
their schools as being in the lower range, 33 per cent in the middle 
range, and 33 per cent in the upper range of media program adequacy. 

Element I-D: Commitment to Financing the Educational 

Media Program 

The Data. Element I-D of the Evaluative Checklist is designed to 
elicit judgmental responses regarding the extent to which a school meets 
the criteria relating to the commitment of the administration and faculty 
to financing the educational media program. Criteria that were used as 
a basis for the evaluation of this element of educational media programs 
in Kansas public schools appear in Appendix A. 

Table 6 indicateds that 28 per cent of the respondents in schools 
with enrollments of 750 or less judged their schools as being in the 
lower range of media program adequacy, 46 per cent in the middle range, 
and 26 per cent of the respondents judged their schools as being the 
upper range of media program adequacy. Thirty-four per cent of the 
respondents in schools with enrollments of 751 to 1,500 judged their 
schools as being in the lower range of media program adequacy, 42 per 
cent in the middle range, and 24 per cent in the upper range of media 
program adequacy. 

Twelve per cent of the respondents in schools with enrollments of 
1,501 to 3,00 judged their schools as being in the lower range of media 
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program adequacy, 68 per cent in the middle range, and 20 per cent in the 
upper range of media program adequacy. Forty per cent of the respondents 
with schools of 3,001 to 15,000 judged their schools to be in the lo\ocr 
range of media program adequacy, 40 per cent in the middle range, and 
20 per cent in the upper range of media program adequacy. None of the 
respondents in schools with enrollments of 15,001 or above judged theix^ 
schools as being in the lower range of media program adequacy, 67 per 
cent in the middle range, and 33 per cent in the upper range of media 
program adequacy. 

Twelve per cent of the respondents in schools with enrollments of 
1,501 to 3,000 judged their schools as being in the lov^?er range of media 
program adequacy, 68 per cent in the middle range, and 20 per cent in the 
upper range of media program adequacy. Forty per cent of the respondents 
with schools of 3,001 to 15,000 judged their schools to be in the lower 
range of media program adequacy, 40 per cent in the middle range, and 
20 per cent in the upper range of media progra»n adequacy. None of the 
respondents in schools with enrollments of 15,001 or above judged their 
schools as being in the lower range of- media program adequacy, 67 per 
cent in the middle range, and 33 per cent in the upper range of media 
program adequacy. 



The Data . Element I-E of the Evaluative Checklist is designed to 
elicit judgmental responses regarding the extent to which a school meets 
the criteria relating to the commitment of the administration and faculty 
to staffing the educational media program. Criteria that were used as 
a basis for the evaluation of this element of educational media programs 
in Kansas public schools appear in Appendix A. 



Element I-E: Commitment to Staffing Educational 

Media Program 




Table 6 reveals that 43 per cent of the respondents in schools with 
enrollments of 750 or less judged their schools as being in the lower 
range of media program adequacy, 49 per cent in the middle range, and 
8 per cent judged their schools as being in the upper range of media 
program adequacy. Thirty-nine per cent of the respondents in schools 
with enrollments of 751 to 1,500 judged their schools as being in the 
lower range of media program adequacy, 54 per cent in the middle range, 
and 7 per cent in the upper range of media program adequacy. 

Thirty -two per cent of the respondents with enrolljnents of 1,501 
to 3,000 judged their schools, as being in the lower range of media program 
adequacy, 44 per cent in the middle range, and 24 per cent in the upper 
range of media program adequacy. Thirty per cent of the respondents with 
enrollments of 3,001 to 15,000 judged their schools as being in the lower 
range of media program adequacy, 50 per cent in the middle range, and 
20 per cent in the upper range of media program adequacy. None of the 
respondents in schools with enrollments of 15,001 or above judged their 
schools in the la^^er range of media program adequacy, 67 per cent judged 
their schools as being in the middle range, and 33 per cent in the upper 
range of media program adequacy. 

Evaluation of Educational Media Services 
for Curriculum and Instruction 

Section II of the Evaluative Checklist contains four educational 

media program elements relating to the commitment of the administration 

and faculty of the Kansas public schools toward providing educational 

media services for curriculum and instruction. An evaluation of the 

four educational media program elements, relating to Section II of the 

Evaluative Checklist is presented her. The percentage of schools judged 



by the Evaluative Checklist res^^ondents as being at each of tlic four 
ranges of media program adequacy is shown in Table 7. 

The evaluation of school system educational media services for 
curriculum and instruction was based on criteria developed by Fulton* 
These criteria were used as a basis for developing the Evaluative Clicck- 
list used in this study. The criteria which were developed by Fulton 
appear in Appendix A. 

Element II-A: Consultative Services in Educational 

Media Utilization 

The Data . Element II-A of the Evaluative Checklist is designed 
to elicit judgmental responses regarding the extent to which a scliool 
meets the criteria relating to the commitment of the administration and 
faculty in providing consultative services in educational media utiliza- 
tion. . Criteria that were used as a basis for the evaluation of this 
element of educational media programs in Kansas public schools appear 
in Appendix A. Table 7 shows the percentage of schools in each of the 
five enrollment size categories which were judged by Evaluative Check- 
list respondents as being in the undevieloped, lower, middle, and upper 
ranges of media program adequacy. 

Table 7 shows that 27 per cent of the respondents in schools with 
enrollments of 750 or less judged their schools as being in the undeveloped 
range of media program adequacy, 31 per cent in the lower range, 29 per 
cent in the middle range, and 13 per cent in the upper range of media 
program adequacy. Twenty -three per cent of the respondents in schools 
with enrollments of 751 to 1,500 judged their schools as being in the 
undeveloped range of media program adequacy, 30 per cent in the lower 
range, 32 per cent in the middle range, and 13 per . cent in the upper range 
of media program adequacy. 



-M6- 



w s 

O M Oi 
W <0 0) 



II 
a. 



^3 

o 

g 



o 

t3 CO 

cy w 
w o 

s w 
S o 



< 

o 

H 
O 

CO 

<: 

w 
a: 

H 



t3 



w w 
a 3 H 
^ Q a: 

PQ ss: !3 



o 
u 

•H 

•o 

0) 

O CO 
O -P 



O 

•H ^ 

CO t>t 

H O 

o 

O 73 

CO 



Q) 

Q) 
O 

u 

Q) 





05 








































^ cv 


c 




c 

























VS. 



O 



o 

> 

c 



<f o 



lA 



<f O 
s.^ CV 



cv 



-P 
c 

B 

0) 



to 

o 
a. 

•H 



(V 



to 
cv 



CV 



cv 



8 



o 



o 
cv 



cv 



cv 



CV 

NO 





o 


o 


»A 


»A 
CV 


lA 


:$ 


to 


cv 


CV 




less; 







O 

-4- 



o 

lA 



CV 
lA 



o 

lA 



lA 
-J- 



-J- 



ON 



O 

-4- 



O 

to 



lA 



o 
o 
o 



o 
o 
o 



8 



8 



CV 




o 

O 
CA 



C 

o 

•H 

-P 

a 
o 

CO 













-i 


(0 








c 


o 


• 




iH 




C) 


iH 


> 


-C 


O 


o 




«M 






€0 




c 




U 


0) 




o 


(0 


to 




0) 


0) 


o 




•H 


o 


a 




o 


o 


o 




u 






0) 




(0 


-P 




0) 


n5 






o 


w^ 








o 


-p 






C 




CD 


0) 




-P 




o 






o 


o 




o 




o 




o 


^1 


iA 


to 


c 




•H 


o 




10 



-p 

CO 
•H 



O 
O 

O 

O 

-P 



-P 

c 

(1) 



o 

43 



CO Q 
C O 

0) 

CO ^ 



o 

O 

o 



CA 



(D 
O 

o 
01 



c 

(D 

o 
P 

c 

•H ^ 

O 
O lA 



cA 



lA 



53 



-47- 

Tv^?enty per cent of the respondents in schools with enrollments of 
1,501 to 3,000 judged their schools as being in the undeveloped and lower 
ranges of media program adequacy, 28 per cent in the middle range, and 
32 per cent in the upper range of media program adequacy. T\>?enty per 
cent of the respondents in schools with enrollments of 3,001 to 15,000 
judged their schools as being in the undeveloped range of media program 
adequacy. Twenty -five per cent judged their schools as being in the 
lower range, 10 per cent in the middle range and ^5 per cent in the 
upper range of media program adequacy. None of the respondents in 
schools with enrollments of 15,001 or above judged their schools as 
being in the undeveloped range of media program adequacy. Thirty-three 
per cent judged their schools as being in the lower, middle and upper 
ranges of media program adequacy. 

Element II-B: In-service Education in Educational 

Media Utilization 

The Data . Element II-B of the Evaluative Checklist is designed to 

elicit judgmental responses regarding the extent to which a school meets 

the criteria relating to the commitment of the administration and faculty 

in providing for in-service education in educational media utilization. 

Criteria that were used as a basis for the evaluation of this element 

of educational media programs in Kansas public schools appear in 

Appendix A. 

Table 7 indicates that 12 per cent of the respondents in schools 
with enrollments of 750 or less judged their schools as being in the 
undeveloped range of media program adequacy, 45 per .cent in the lower 
range, 36 per cent in the middle range, and 6 per cent in the upper 
range of media program adequacy. Eleven per cent of the respondens in 

fi4 



schools witli enrollments of 751 to 1,500 judged their scliools as being 
in the undeveloped range of media program adequacy, 36 per cent in the 
lower range, 51 per cent in the middle range, and 2 per cent in the 
upper range of media program adequacy. 

None of the respondents in schools with enrollments of 1,501 to 
3,000 judged their schools as being in the undeveloped range of media 
program adequacy. Forty per cent judged their schools as being in the 
lower and middle ranges, and 20 per cent in the upper range of media 
program adequacy. Ten per cent of the respondents in schools with 
enrollments of 3,001 to 15,00.0 judged their schools as being in the 
undeveloped range of media program adequacy, 20 per cent in the lower 
range, 55 per cent in the middle range of media program adequacy and 15 
per cent in the upper range. None of the respondents in schools with 
enrollments of 15,000 or above judged their schools as being in the 
undeveloped or lower ranges of media program adequacy, 33 per cent judged 
their schools as being in* the middle range, and 67 per cent in the upper 
range of media program adequacy. 

Element II-C: Faculty-Student Use of 
Educational Media 

The Data . Element II-C of the Evaluative Checklist is designed to 
elicit judgmental responses regarding the extent to which a school meets 
the criteria relating to the commitment of the administration and faculty 
to faculty-student use of educational media. Criteria that were used as 
a basis for the evaluation of this element of educational media programs 
in Kansas public schools appear in Appendix A. 

Table 7 shows that 1 per cent of the respondents in schools with 
enrollments of 750 or less judged their schools as being in the undeveloped 
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range of media program adequacy, 15 per cent in the lov>?er range, 50 per 
cent in the middle range, and 27 per cent in the upper range of media 
program adequacy. 

None of the respondents in schools with enrollments of 751 to 1,500 
judged their schools as being in the undeveloped range, 11 per cent in 
the lower range, 50 per cent in the middle range, and 26 per cent in the 
upper range of media program adequacy. 

None of the respondents in schools with enrollments of 1,501 to 
3,000 judged their schools as being in the undeveloped or lower ranges, 
52 per cent judged their schools as being in the middle range, and 44 
per cent in the upper range of media program adequacy. None of the 
respondents in schools with enrollments of 3,001 to 15,000 judged their 
schools as being in the undeveloped or lower ranges of media program 
adequacy. Fifty per cent of respondents in this category judged their 
schools as being in the middle range, and 45 per cent of the respondents 
judged their schools as being, in the upper range of media program 
adequacy. None of the respondents in schools with enrollments of 15,001 
or above judged their schools as being in the undeveloped or lower 
ranges. Sixty -seven per cent of the respondents in this category judged 
their schools as being in the middle range of media program adequacy and 
33 per cent as being in the upper range. 

Element II-D: Involvement of Media Staff in Planning 
The Data , Element II-D of the Evaluative Checklist is designed to 
elicit judgmental responses regarding the extent to which a school meets 
the criteria relating to the commitment of the administration and faculty 
in the involvement of media staff in planning. Criteria that were used 
as a basis for the evaluation of this element* of educational media 
programs in Kansas public schools appear in Appendix A. 
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Evaluation of the EcUicatnona] Media Center 



Section III of the Evaluative Checklist contains six educational 
media program elements relating to the commitinent of the administration 
and faculty of the Oklahoma public schools toward providing for the 
educational media center. An evaluation of the six educational media 
program elements relating to Section III of the Evaluative Checklist is 
presented here. The percentage of schools judged by the Evaluative 
Checklist respondents as being at each of the four ranges of media pro- 
gram adequacy is shown in Table 8. 
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TablG 7 reveals that 31 per cent of the respondents in scliools with 
enrollments of 750 or less judged their schools as being in the undeveloped 
range of media program adequacy, 17 per cent in the lower range, 39 per 
cent in the middle range, and 13 per cent in the upper range of media 
program adequacy. Twenty-three per cenv of the respondents in schools 
with enrollments of 751 to 1,500 judged their schools as being in the 
undeveloped range of media program adequacy, 9 per cent in the lower range, 
^9 per cent in the middle range, and 17 per cent in the upper range of 
media program adequacy. 

Twenty per cent of the respondents in schools with enrollments of 
1,501 to 3,000 judged their schools as being in the undeveloped range, 
8 per cent in the lower and upper ranges and 64 per cent in the middle 
range of media program adequacy. Twenty per cent of the respondents in 
schools with enrollments of 3,001 and 15,000 judged their schools as 
being in the undeveloped range of media program adequacy, 10 per cent 
judged their schools as being in the lower range, 45 per cent in the 
middle range, and 25 per cent in the upper range of media program adequacy. 
None of the respondents in schools with enrollments of 15,000 or above 
judged their schools as being in the undeveloped, lower or upper ranges 
of media program adequacy, 67 per cent judged their schools as being in 
the middle range of media program adequacy. 

Element m^-A: Location and Accessibility of 
Educational Media 

The Data . Element III-A of the Evaluative Checklist is designed to 

elicit judgmental responses regarding the extent to which a school meets 

the criteria relating to the commitment of the administration and faculty 

to the location and accesibility of educational media. Criteria that 
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were used as a basis for the evaluation of this element of educational 
media progi^ams in Kansas public schools appear in Appendix A. Table 8 
shows the percentage of schools in each of the five enrollment size 
categories which were judged by Evaluative Checklist respondents as being 
in the undeveloped, Iwer, middle, and upper ranges of media program 
adequacy. 

Table 8 indicates that 27 per cent if the respondents in schools with 
enrollments of 750 or less judged their schools as being in the undeveloped 
range of media program adequacy, 11 per .cent in the lower range, and 
22 per cent in the middle range, and 32 per cent in the upper range 
of media program adequacy. Twenty-five per cent of respondents in 
schools with enrollments of 751 to 1,500 judged their schools as teing 
in the undeveloped range of media program adequacy, 14 percent in the 
lo\^er range, 27 per cent in the middle range, and 27 per cent in the 
upper range of media program adequacy. 

Thirty-five per cent of the respondents in schools with enrollments 
of 1,501 to 3,000 judged their schools as being in the undeveloped, 0 
per cent judged their schools as being in the lower range of media 
program adequacy, 32 per cent judged their schools as being in the middle 
range, and 20 per cent in the upper range of media program adequacy. 

T?i?enty-f ive of the respondents in schools with enrollments of 3,001 
to 15,000 judged their schools as being in the undeveloped range, and 5 
per cent in the lower range, 30 per cent in the middle range, and 35 per 
cent judged their schools as being in the upper range of media program 
adequacy . 

None of the respondents in schools with enrollments of 15,001 or 
above judged their schools as being in the undeveloped range, none judged 
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their schools in the lower or middle range of media program adequacy, 100 
per cent judged their schools as being in the upper range of media 
program adequacy. 

Element III-B: Dissemination of Educational Media 
The Data , Element III-B of the Evaluative Checklist is designed to 
elicit judginental responses regarding the extent to which a school meets 
the criteria relating to the commitment of the administration and faculty 
to the dissemination of media informatinn. Criteria that were used as a 
basis for the evaluation of this element of educational media programs in 
Kansas public schools appear in Appendix A. 

Table 8 shows that 5 per cent of the respondents in schools with 
enrollments of 750 or less judged their schools as being in the undeveloped 
range of media program adequacy, 5 per cent in the lower range, 39 per 
cent in the middle range, and 19 per cent in the upper range of media 
program adequacy. Two per cent of the respondents in schools with 
enrollments of 750 or less judged their schools as being in the undeveloped 
range of media program adequacy, 30 per cent in the lower range, 52 per 
cent in the middle range, and 28 per cent in the upper range of media 
program adequacy. 

None of the respondents in schools with enrollments of 1,501 to 
3,000 judged their schools as being in the undeveloped range, 4 per cent 
judged their schools as being in the lower range, 56 per cent judged their 
schools as being in the middle range, and 20 per cent in the upper range 
of media program adequacy. None of the respondents in schools with 
enrollments of 3,001 to 15,000 judged their schools as being in the 
undeveloped range, 5 per cent judged their schools as being in the Iwer 
range, 50 per cent in the middle range, and ^1-0 per cent in the upper 
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range of moclia program adequacy. None of tWn respondents in schools with 
enrollments of 15,001 and above judged their schools as being in the 
undeveloped range, 0 per cent judged their schools as being in the lower 
range, 33 per cent in the middle range, and 66 per cent in the upper 
range of mndia program adequacy. 



The Data , Element III-C. of the Evaluative Checklist is designed to 
elicit judgmental responses regarding the extent to which a school meets 
criteria relating to the commitment of the administration and faculty 
in making educational media available. Criteria that were used as a basis 
for the evaluation of this element of educational media programs in Kansas 
public schools appear in Appendix A. 

Table 8 indicates that 5 per cent of the respondents in schools with 
enrollments of 750 or less judged their schools as being in the undeveloped 
range of media program adequacy, 19 per cent in the lower range, 47 per 
cent in the middle range, and 16 per cent in the upper range of media 
program adequacy. Five per cent of the respondents in schools with 
enrollments of 751 to 1,500 judged their schools as being in the undeveloped 
range of media program adequacy, 31 per cent in the lower range, 37 per 
cent in the middle range, and 21 per cent in the upper range of media 
program adequacy. 

None of the respondents in schools with enrollments of 1,501 to 
3,000 judged their schools as being in the undeveloped range, 16 per 
cent judged their schools as being in the lower range, 50 per cent in the 
middle range and 32 per cent in upper range of media' program adequacy. 
None of the respondents in schools with enrollments of 3,001 to 15,000 
judged their schools as being in the undeveloped range of media program 
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adcquacy, 25 per cent judged their schools as being in the lower range, 
M-5 per cent in the middle range, and 25 per cent in the upper range of 
media program adequacy. None of the respondents in schools with enroll- 
ments of 15,001 or above judged their schools as being in the undeveloped 



range, 33 per cent in the lower range, 66 per cent in the middle range, 
and 0 per cent in the upper range of media program adequacy. 



Th3 Data , Element III-D of the Evaluative Checklist is designed to 
elicit judgmental responses regarding the extent to which a school meets 
criteria relating to the commitment of the administration and faculty in 
providing for the storage and retrieval of media. Criteria that were 
used as a basis for the evaluation of this element of educational media 
programs in Kansas public schools appear in Appendix A. 

Table 8 indicates that 10 per cent of the respondents in schools 
with enrollments of 750 or less judged their schools as being in the 
undeveloped range of media program adequacy, M-3 per cent in the lower 
range, 35 per cent in the middle range, and 5 per cent in the upper range 
of media program adequacy. Six per cent of the respondents in schools 
with enrollments of 751 to 1,500 judged their schools as being in the 
undeveloped range, M-6 per cent in the lower range, 36 per cent in the 
middle range, and M- per cent in the upper range of media program adequacy. 
Four per cent of the respondents in schools with enrollments of 1,501 to 
3,000 judged their schools as being in the undeveloped range of media 
adequacy, 32 per cent judged their schools as being in the la^?er range, 
M-8 per cent in the middle range, and ^l- per cent in the upper range of 
media progi?am adequacy. None of the respondents in schools with enroll 
ments of 3,001 to 15,000 judged their schools as being in the undeveloped 
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range, US per cent in the lcn>?er range, 50 pcx^ cent in the middle range, 
and 0 per cent in the upper range of media program adequacy. None of 
the respondents in schools with enrollments of 15,001 and above judged 
their schools as being in undeveloped range, 0 per cent in the lower 
range, 33 per cent in the middle range, and 100 per cent in the upper 
range of media program adequacy. 

Element III-E: Maintenance of Media 
The Data . Element III-E of the Evaluative Checklist is designed to 
elicit judgmental responses regarding the extent to which a school meets 
the criteria relating to the commitment of the administration and faculty 
to providing maintenance of media. Criteria that were used as a basis 
for the evaluation of this element of educational media programs in 
Kansas public schools appear in Appendix A. 

Table 8 shows that 9 per cent of the respondents in schools with 
enrollments of 750 or less judged their schools as being in the 
undeveloped range of media program adequacy, 53 per cent in the lower 
range, 18 per cent in the middle range, and 12 per cent in the upper 
range of media program adequacy. Eleven per cent of the respondents in 
schools with enrollments of 751 to 1,500 judged their schools as being 
in the undeveloped range of media program adequacy, 53 per cent in the 
lower range, 22 per cent in the middle range, and 4 per cent in the 
upper range of media program adequacy. None of the respondents in schools 
with enrollments of 1,501 to 3,000 judged their schools as being in the 
undeveloped range of media program adequacy, 52 per cent judged their 
schools as being in the la>?er range, 28 per cent in the middle range, 
and 8 per cent in the upper range of media program adequacy. Ten per 
cent of the respondents in schools with enrollments of 3,001 to 15,000 
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judged their schools as being in the undeveloped range of media program 
adequacy, per cent judged their schools as being in the las'cr i^angc, 
35 per cent in the middle range, and 10 per cent in the upper range of 
media program adequacy. None of the respondents in schools with enroll- 
ments of 15,001 and above judged their schools as being in the undeveloped 
range of media program adequacy, 0 per cent in the lower range, 33 per 
cent in the middle range, and 100 per cent in the upper range of media 
program adequacy. 

Element III-F: Production of Media 
The Data . Element III-T of the Evaluative Checklist is designed to 
elicit judgmental responses regarding the extent to which a school meets 
the criteria relating to the commitment of the administration and faculty 
in providing for the production of media. Criteria that were used as a 
basis for the evaluation of this element of educational media programs 
in Kansas public schools appear in Appendix A. 

Table 8 indicates that 11 per cent of the respondents in schools 
with enrollments of 750 or less judged their schools as being in the 
undeveloped range of media program adequacy, 54- per cent in the lower 
range, 22 per cent in the middle range, and 8 per cent in the upper 
range of media program adequacy. Ti>?enty- three per cent of the respondents 
in schools with enrollments of 751 to 1,500 judged their schools as being 
in the undeveloped range of media program adequacy, 29 per cent in the 
lower range, 29 per cent in the middle range, and 8 per cent in the upper 
range of media program adequacy. Twelve per cent of the respondents in 
schools with enrolljnents of 1,501 to 3,000 judged their schools as being 
in the undeveloped range of media program adequacy, 44 per cent in the 
lower range, 24 per cent in the middle range, and 15 per cent in the 
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upper range of media program adequacy. T\>?elve per cent of the respondents 
in. schools with enrollments of 3,001 to 15,000 judged their scliools as 
being the undeveloped range of media program adequacy, 45 pex» cent 
judged their schools as being in the lower range, 24 per cent in the 
middle range, and 16 per cent in the upper range of media program 
adequacy. None of the respondents in schools with enrollments of 15,001 
and above judged their schools as being in the undeveloped range of media 
program adequacy, 0 per cent in the lower range, 56 per cent in the middle 
range, and 33 per cent in the upper range of media program adequacy*. 

Evaluation of the Physical Facilities 
for Educational Media 

Section IV of the Evaluative Checklist contains two educational 
media program elements relating to the commitment of the administration 
and faculty of the Kansas public schools toward providing physical 
facilities for educational media. An evaluation of the two educational 
media program elements relating to Section IV of the Evaluative Check- 
list is presented here. The percentage of schools judged by the 
Evaluative Checklist respondents as being at each of the four ranges 
of media program adequacy is showi^ in Table 9. 

The evaluation of school syst^^m physical facilities for educational 
media was based on criteria develo;)ed by Fulton. These criteria were 
used as a basis for developing the Evaluative Checklist used in this 
study. The Criteria which were developed by Fulton appear in Appendix 
A. 

Element IV-A: Physical Facilities in Existing Classrooms 
The Data . Element IV-A of the Evaluative Checklist is designed to 
elicit judgmental responses regarding the extent to which a school meets 
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tliG criteria relating to the commitment of the administration and faculty 
in providing physical facilities in existing classrooms. Criteria that 
were used as a basis for the evaluation of this element of educational 
media programs in Kansas public schools appear in Appendix A. Table 9 
shows the percentage of schools in each of the five enrollment size 
categories which were judged by Evaluative Checklist respondents as 
being in the undeveloped, lower, middle, and upper ranges of media pt»ogram 
adequacy . 

Table 9 shows that 7 per cent of the respondents in schools with 
enrollments of 750 or less judged their schools as being in the undeveloped 
range of media program adequacy, 36 per cent in the lo\^er range, 38 per 
cent in the middle range, and 17 per cent in the upper range of media 
program adequacy. Seventeen per cent of the respondents in schools 
with enrollments of 751 to 1,500 judged their schools as being in the 
undeveloped range of media program adequacy, 4-2 per cent in the lo\>;er 
range, 28 per cent in the middle range, and 11 per cent in the upper 
range of media program adequacy. 

None of the respondents in schools with enrollments of 1,501 to 
3,000 judged their schools as being in the undeveloped or upper ranges 
of media program adequacy, 56 per cent judged their schools as being in 
the lower range, 28 per cent in the middle range of media program 
adequacy. Ten of the respondents in schools with enrollments of 3,001 
to 15,000 judged their schools as being in the undeveloped range of 
media program adequacy, 35 per cent judged their schools as being in 
the Iwer range, 55 per cent in the middle range, and 0 per cent in the 
upper range of media program adequacy. None of the respondents in 
schools with media program adequacy. Seventeen per cent of the respon- 
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dents in schools with enrollments of 751 to 1,500 judged their schools 
as being in the undeveloped range of media program adequacy, 28 per 
cent in the lower range, 26 per cent in the middle range, and 26 per 
cent in the upper range of media program adequacy. 

None of the respondents in schools with enrollments of 1,501 to 
3,000 judged their schools as being in the undeveloped range of media 
program adequacy, 24 per cent judged their schools as being in the 
Iwer range, 40 per cent in the middle range, and 36 per cent in the 
upper range of media program adequacy. Ten and 25 of the respondents 
in schools with enrollments of 3,001 to 15,000 judged their schools as 
being in the undeveloped or lower ranges of media program adequacy, 
25 per cent judged their schools as being in the middle range, and 40 
per cent in the upper range of media program adequacy. None and 33 of 
the respondents in schools with enrollments of 15,001 or above judged 
their schools as being in the undeveloped or upper ranges of media 
program adequacy, none per cent judged their schools as being in the 
lower range, and 67 per cent in the middle range of media program 
adequacy . 

Element IV-B: Physical Facilities in New Classrooms 
The Data , Element IV-B of the Evaluation Checklist is designed to 
elicit judgmental reponses regarding the extent to which a school meets 
criteria relating to the commitment of the administration and faculty 
in providing physical facilities in new classrooms. Criteria that were 
used as a basij for the evaluation of this element of educational media 
programs in Kansas public schools appear in Appendix A. 

Table 9 indicates that IS per cent of the respondents in schools 
with enrollments of 750 or less judged their schools as being in the 
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iindeveloped range of media program adequacy, 28 per cent in the lower 
range, 36 per cent in the middle range, and 17 per cent in the upper 
range of were generally neither weak or strong, the 25 schools with 
enrollments of 1,501 to 3,000 were neither weak nor strong, the 20 
schools with enrollments of 15,001 or above were generally strong in 
the commitment of the administration and faculty in providing physical 
facilities in new classrooms.. 

Evaluation of Budget and Finance of the 
Educational Media Program 

Section V of the Evaluative Checklist contains three educational 
media program elements relating to the commitment of the administration 
and faculty of the Kansas public schools toward the provision for a 
budget and the financing of the educational media program An evaluation 
of the three educational media program elements relating to Section V 
of the Evaluative Checklist is presented here. The percentage of schools 
judged by the Evaluative Checklist respondents as being at each of the 
four ranges of media program adequacy is shown in Table 10. 

The evaluation of school system educational media budget and 
finance was based on criteria developed by Fulton. These criteria 
were used as a basis for developing the Evaluative Checklist used in 
this study. The criteria which were developed by Fulton appear in 
Appendix A. 

Element V-A: Reporting Financial Needs 
The Data . Element V-A of the Evaluative Checklist is designed to 
elicit judgmental responses regarding the extent to which a school meets 
the criteria relating to the commitment of the administration and faculty 
to the reporting of media program financial needs. Criteria that were 
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used as a basis for the evaluation of this element of educational media 
programs in Kansas public schools appear in Appendix A, Table 10 shows 
the percentage of schools in each of the five enrollment size categories 
which were judged by Evaluative Checklist respondents as being in the 
undeveloped, lower, middle, and upper ranges of media program adequacy. 

Table 10 shows that 5 per cent of the respondents in schools with 
enrollments of 750 or less judged their schools as being in the 
undeveloped range of media program adequacy, 32 per cent in the lower 
range, 48 per cent in the middle range, and 12 per cent in the upper 
range of media program adequacy. None per cent of the respondents in 
schools with enrollments of 751 to 1,500 judged their schools as being 
in the undeveloped range of media program adequacy, 19 per cent in the 
Iwer range, 49 per cent in the middle range, and 26 per cent in the 
upper range of media program adequacy. 

None of the respondents in schools with enrollments of 1,501 to 
3,000 judged their schools as being in the undeveloped range of media 
program adequacy, 8 per cent judged their schools as being in the 
lower range, 68 per cent in the middle range, and 20 per cent in the 
upper range of media program adequacy.. Ten of the respondents in schools 
with enrollments of 3,001 to 15,000 judged their schools as being in the 
undeveloped or loiver ranges of media program adequacy, 45 per cent judged 
their schools as being in the middle range, and 35 per cent in the upper 
range of media program adequacy. None of the respondents in schools with 
enrollments of 15,001 or above judged their schools as being in the 
undeveloped or lower ranges of media program adequacy. One hundred per 
cent of the schools in this size category judged their schools as being 
in the upper range of media program adequacy. 
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Element V-B: Basis for Budget Allocations 



The Data . Element V-B of the Evaluative Checklist is designed to 
elicit judgmental responses regarding the extent to which a school meets 
the criteria relating to the corrjnitment of the administration and faculty 
to providing a basis for media program budget allocations. Criteria 
that were used as a basis for the evaluation of this element of educa- 
tional media programs in Kansas public schools appear in Appendix A. 

Table 10 indicates that 5 per cent of the respondents in schools 
with enrollments of 750 or less judged their schools as being in the 
undeveloped range of media program adequacy, 22 per cent in the lower 
range, 53 per cent in the middle range, and 20 per cent in the upper 
range of media program adequacy. Six per cent of the respondents 
in schools with enrollments of 751 to 1,500 judged their schools as 
being in the undeveloped range of media program adequacy, 15 per cent 
in the lower range, 60 per cent in the middle range, and 15 per cent 
in the upper range of media program adequacy. 

Four of the respondents in schools with enrollments of 1,501 to 
3,000 judged their schools as being in the lower range, 64 per cent in 
the middle range, and 28 per cent in the upper range of media program 
adequacy. Five of 15 of the respondents in schools with enrollments 
of 3,001 to 15,000 judged their schools as being in the undeveloped or 
lower ranges of media program adequacy, 55 per cent judged their schools 
as being in the middle range, and 25 per cent in the upper range of media 
program adequacy. None and 67 of the respondents in schools with enroll- 
ments of 15,001 or above judged their schools as being in the undeveloped, 

ft 

lower, or upper ranges of media program adequacy. Thirty-three per cent 
of this size category judged their schools as being in the middle or 
upper ranges of media program adequacy. 
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Element V-C: Development of Media Budget 
The Data > Element V-C of the Evaluative Checklist is designed to 
elicit judgmental responses regarding the extent to which a scliool meets 
the criteria relating to the commitment of the administration and faculty 
in providing for the development of a media budget. Criteria that were 
used as a basis for the evaluation of this element of educational media 
programs in Kansas public schools appear in Appendix A. 

Table 10 shavs that 30 per cent of the respondents in schools with 
enrollments of 750 or less judged their schools as being in the undeveloped 
range of media program adequacy, 27 per cent in the laver range, 23 per 
cent in the middle range, and 18 per cent in the upper range of media 
program adequacy. Thirty per cent of the respondents in schools with 
enrollments of 751 to 1,500 judged tlieir schools as being in the 
undeveloped range of media program adequacy, 15 per cent in the lower 
range, 28 per cent in the middle range, and 23 per cent in the upper 
range of media program adequacy. 

Eight per cent of the respondents in schools with enrollments of 
1,501 to 3,000 judged their schools as being in the undeveloped range of 
media program adequacy, 28 per cent in the lower, 32 per cent in the 
middle range, and 32 per cent in the upper range of media program adequacy. 
Thirty per cent of the respondents in schools with enrollments of 3,001 
to 15,000 judged their schools as being in the undeveloped range of media 
program adequacy, 15 and 30 of the respondents judged their schools as 
being in the lower or middle ranges, and 25 per cent judged their schools 
as being in the upper range of media program adequacy. None of the 
respondents in schools with enrollments of 15,001 or above judged their 
schools as being in the undeveloped or lower ranges of media program 
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adequacy, 33 per cent judged their schools as being in the middle range, 
and 67 per cent in the upper range of media program adequacy. 

Evaluation of Educational Media Staff 
Section VI of the Evaluative Checklist contains t\co educational 
media program elements relating to the commitment of administration and 
faculty of the Kansas public schools to the presence and functions of 
the educational media staff. An evaluation of the two educational media 
program elements relating to Section VI of the Evaluative Checklist is 
presented here. The percentage of schools judged by tlie Evaluative 
Checklist respondents as being at each of the four ranges of media 
program adequacy is shown in Table 11. 

The evaluation of school system educational media staff was based 
on criteria developed by Fulton. These criteria were used as a basis 
for developing the Evaluative Checklist used in this study. The criteria 
which were developed by Fulton appear in Appendix A. 

Element VI -A: School System Media Staff 
The Data . Element VI-A of the Evaluative Checklist is designed to 
elicit judgmental responses regardint the extent to which a school meets 
the criteria relating to the commitment of the administration and faculty 
to the presence functions of school system educational media staff. 
Criteria that were used as a basis for the evaluation of this element 
of educational media programs in Kansas public schools appear in Appendix 
A. Tabic 11 shows the percentage of schools in each of the five enroll- 
ment size categories which were judged by Evaluative Checklist respondents 
as being in the undeveloped, lower, middle, and upper ranges of media 
program adequacy. 
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Table 11 shows that 19 per cent of the respondents in schools with 
enrollments of 750 or less judged their schools as being in the undeveloped 
range of media program adequacy, 37 per cent in the lower range, 32 per 
cent in the middle range, and 11 per cent of the respondents judged 
their schools as being in the upper range of media program adequacy. 
Twenty-three per cent of the respondents in schools with enrollments 
of 751 to 1,500 judged their schools as being in the undeveloped range 
of media program adequacy, 13 per cent in the lower range, 53 per cent 
in the middle range, and 9 per cent in the upper range of media program 
adequacy. 

Twelve per cent of the respondents in schools with enrollments of 
1,501 to 3,000 judged their schools as being in the undeveloped range 
of media program adequacy, 28 per cent judged their schools as' being in 
the lower range, 44 per cent in the middle range and 16 per cent in the 
upper range of media program adequacy. Ten per cent of the respondents 
in schools with enrollments of 3,001 to 15,000 judged their schools as 
being in the undeveloped range of media program adequacy, 20 per cent of 
the respondents judged their schools a.s being in the lower range, 50 per 
cent in the middle range and 20 per cent judged their schools as being in 
the middle range, and 67 per cent in the upper range of media program 
adequacy. 

Element VI -B: Building Media Staff 
The Data . Element VI-B of the Evaluative Checklist is designed to 
elicit judgmental responses regarding the extent to which a school meets 
the criteria relating to the commitment of the administration and faculty 
to the presence and functions of building educational media staff. 
Criteria that were used as a basis for the evaluation of this element 
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of educational media programs in Kansas public schools appear in 
Appendix A. 

Table 11 shows that 14- per cent of the respondents in schools with 
enrollments of 750 or less judged their schools as being in the undeveloped 
range of media program adequacy, 25 per cent in the lower range, 45 per 
cent in the middle range, and 15 per cent of the respondents judged 
their schools as being in the upper range of media program adequacy. 
Seventeen per cent of the respondents in schools with enrollments of 
751 to 1,500 judged their schools as being in the undeveloped range of 
media program adequacy, 21 per cent in the lower range, 45 per cent in 
the middle range, and IS per cent in the respondents judged their 
schools as being in the upper range of media program adequacy. 

None of the respondents in schools with enrollments of 1,501 
to 3,000 judged their schools as being in the undeveloped range of 
media program adequacy, 20 per cent in the lower range, 44 per cent 
in the middle range, and 36 per cent of the respondents judged their 
schools as being in the upper range of media program adequacy. Five 
per cent of the respondents in schools with enrollments of 3,001 to 
15,000 judged their schools as being in the undeveloped range of media 
program adequacy, 30 per cent judged their schools as being in the 
lower range, 50 per cent in the middle range and 15 per cent in the upper 
range of media program adequacy. None of the respondents in schools 
with enrollments of 15,001 or above judged their schools as being in 
the undeveloped or lower ranges of media program adequacy, 67 per cent 
judged their schools as being in the middle range, and 33 per cent in 
the upper range of media program adequacy. 
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ClIAPTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

The purposes of this chapter are to review the purposes and 
procedures of the investigation, to state the major findings, to 
state the conclusions, to state implications, and to make recom- 
mendations in accordance with the study. 

Summary 

This study was an investigation of the quality of the ed- 
ucatj.onal media programs in the Kansas public schools. Information 
was gathered from the public unified school districts in Kansas 
for the study. Fulton^s Evaluative Checklist, in revised form, 
was used to obtain the data from the school systems regarding the 
quality of the educational media program. The instrument used in 
the collection of the data appears in Appendix B. 

Five enrollment size categories were established for purposes 
of analysis and evaluation. The enrollment categories are: (1) 750 
or less; (2) 751 to 1500; (3) 1501 to 3000; (U) 3001 to 15,000; and 
(5) 15,001 or above. 

Major Findings 

The data reveal the following findings concerning the quali- 
tative status of educational media programs in the public schools of 
Kansas during the 1971-72 school year shown in figure form. 
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FIGURE 1 

PROFILE OF STRENGTHS AND WEAKNESSES OF ELEMENTS OF MEDIA PROGRAMS 
IN TlIE SCHOOLS WITH ENROLLMENTS OF 750 OR LESS* 

Neither 

Media Program Element Weak Weak Nor Strong 

Strong 



I-A Commitment to the Media Program 

I-B Commitment to Media as Integral Parts 
of Instruction 

I-C Commitment to Providing Media Facilities 

I-D Commitment to Financing the Media Program 

I-E Commitment to Staffing the Media Program 

II-A Consultative Services in Media Utilization 

II-B In-service Education in Media Utilization 

II -C Faculty-Student Use of Media 

II-D Involvement of Media Staff in Planning 

III-A Location and Accessibility of Media 

III-B Dissemination of Media Information 

III-C Availability of Educational Media 

III-D Storage and Retrieval of Media 

III-E Maintenance of Media 

III-F Production of Media 

IV-A Physical Facilities in Existing Classrooms 

IV-B Physical Facilities in New Classrooms 

V-A Reporting Financial Needs 

V-B Basis for Budget Allocations 

V-C Development of Media Budget 

VI -A School System Media Staff 

VI-B Building Media Staff 




*as reflected in Tables 6 through 11. 
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FIGURE 2 

PROFILE OF STRENGTHS AND WEAKNESSES OF ELEMENTS OF ^EDIA PROGRAMS 
IN THE SCHOOLS WITH ENROLLMENTS OF 751 TO 1500* 



Media Program Element 



Neither 
Weak Weak Nor Strong 
Strong 



I -A Commitment to the Media Program 

I-B Commitment to Media as Integral Parts 
of Instruction 

I-C Commitment to Providing Media Facilities 

I-D Commitment to Financing the Media Program 

I-E Commitment to Staffing the Media Program 

II-A Consultative Services in Media Utilization 

II-B In-service Education in Media Utilization 

II-C Faculty-Student Use of Media 

II-D Involvement of Media Staff in Planning 

III-A Location and Accessibility of Media 

III-B Dissemination of Media Information 

III-C Availability of Educational Media 

III-D Storage and Retrieval of Media 

III-E Maintenance of Media 

III-F Production of Media 

IV-A Physical Facilities in Existing Classrooms 

IV -B Physical Facilities in New Classrooms 

V-A Reporting Financial Needs 

V-B Basis for Budget Allocations 

V-C Development of Media Budget 

VI -A School System Media Staff 

VI-B Building Media Staff 




*as reflected in Tables 6 through 11. 
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FIGURE 3 



PROFILE OF STRENGTHS AND UTAKNESSES OF ELEMENTS OF MEDIA PROGR.\MS 
IN THE SCHOOLS WITH ENROLL^ENTS OF 1501 TO 3000 



Media Program Element 



Neither 
Weak Weak Nor Strong 
Strong 



I-A Commitment to the Media Program 

I-B Commitment to Media as Integral Parts 
of Instruction 

I-C Commitment to Providing Media Facilities 

I-D Commitment to Financing the Media Program 

I-E Commitment to Staffing the Media Program 

II-A Consultative Services in Media Utilization 

II-B In-service Education in Media Utilization 

II-C Faculty-Student Use of Media 

II-D Involvement of Media Staff in Planning 

III-A Location and Accessibility of Media 

III-B Dissemination of Media Information 

III-C Availability of Educational Media 

III-D Storage and Retrieval of Media 

III-E Maintenance of Media 

III-F Production of Media 

IV-A Physical Facilities in Existing Classrooms 

IV-B Physical Facilities in New Classrooms 

V-A Reporting Financial Needs 

V-B Basis for Budget Allocations 

V-C Development of Media Budget 

VI-A School System Media Staff 

VI-B Building Media Staff 



*as reflected in Tables 0 through 11. 
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PROFILE OF STRENGTHS AND WEAKNESSES OF ELEMENTS OF ^1EDIA PROGRy\MS 
IN THE SCHOOLS VJITH ENROLL^ENTS OF 3001 TO 15^000 



Media Program Element 



Neither 
Weak Weak Nor Strong 
Strong 



I-A Commitment to the Media Program 

I-B Commitment to Media as Integral Parts 
of Instruction 

I-C Commitment to Providing Media Facilities 

I-D Commitment to Financing the Media Program 

I-E Commitment to Staffing the Media Program 

II-A Consultative Services in Media Utilization 

II-B In-service Education in Media Utilization 

II -C Faculty-Student Use of Media 

II-D Involvement of Media Staff in Planning 

III-A Location and Accessibility of Media 

III-B Dissemination of Media Information 

III-C Availability of Educational Media 

III-D Storage and Retrieval of Media 

III-E Maintenance of Media 

III-F Production of Media 

IV -A Physical Facilities in Existing Classrooms 

IV-B Physical Facilities in New Classrooms 

V-A Reporting Financial Needs 

V-B Basis for Budget Allocations 

V-C Development of Media Budget 

VI-A School System Media Staff 

VI-B Building Media Staff 





*as reflected in Tables 0 throujih^ll. 
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FIGURE 5 

PROFILE OF STRENGTHS AND l^fEAKNESSES OF ELEMENTS OF MEDIA PROGRAMS 
IN TIE SCHOOLS WITH ENTtOLLMENTS OF 15,001 OR ABOVE 



Media Program Element 



Neither 
Weak Weak Nor Strong 
Strong 



I-A Commitment to the Media Program 

I-B Commitment to Media as Integral Parts 
of Instruction 

I-C Commitment to Providing Media Facilities 

I-D Commitment to Financing the Media Program 

I-E Commitment to Staffing the Media Program 

II-A Consultative Services in Media Utilization 

II-B In-service Education in Media Utilization 

II-C Faculty-Student Use of Media 

II-D Involvement of Media Staff in Planning 

III-A Location and Accessibility of Media 

III-B Dissemination of Media Information 

III-C Availability of Educational Media 

III-D Storage and Reti?ieval of Media 

III-E Maintenance of Media 

III-F Production of Media 

*IV-A Physical Facilities in Existing Classrooms 
IV-B Physical Facilities in New Classrooms 

V-A Reporting Financial Needs 

V-B Basis for Budget Allocations 

V-C Development of Media Budget 

VI-A School System Media Staff 
VI-D Building Media Staff 



reflected in Tables 6 through IL. 
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Conclusions 



The following conclusions were drawn after an analysis and 
evaluation of the status of educational media progi^ams in the Kansas 
public schools were made: 

1. Educational media programs in the Kansas public schools were 
more effective when the administration and faculty were committed to 
the provision and use of, a wide variety of educational media and 
services. 

2. Kansas public schools did not appear to produce a wide 
variety of instructional materials. The element concerning the 
production of media appeared to be weak in those schools with enroll- 
ments of less than 15,000. 

3. The physical facilities in many existing and new classrooms 
in the Kansas public schools with enrollments of less than 3000 

were not generally equipped to utilize a wide range of media. Physical 
facilities in many existing and new classrooms appear to be better 
equipped for a wider use of media* in those schools with enrollments 
of more than 3,000. 

4. Many Kansas public schools did not appear to have adequate 
provisions for an educational media budget. Schools with enrollments 
of more than 750 appeared to be making more provision for a media 
budget than those schools with lesser enrollments. 

5. Limited provisions were made in the Kansas public schools 
for staffing the educational media program. In most cases the 
educational media director was not given adequate time or staff to 
provide the degree of media services needed within the schools. 
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6. Larger school systems in Kansas appeared to be more adequately 
equipped in their media program than the smaller school systems. 

7. In-service education in the use of educational media was 
generally not provided in schools with enrollments of less than 750. 

Re c omme nd a t ions 

On the basis of the data secured by this study the following 
recommendations are proposed: 

1. That local school systems provide for periodic self- 
evaluation of their educational media programs on a definitely planned 
basis. 

2. That steps be taken to achieve a greater commitment of the 
school administration and the faculty to the provision of a wide 
range of media and services. 

3. That the school administration and faculty work in closer 
coordination with the educational media staff to integrate all facets 
of educational media into the school instructional program. 

4. ' That in-service education in educational utilization be pro- 
vided for teachers in all schools. 

5. That pre-service teacher preparation programs be strengthened 
by requiring all prospective teachers to take a course in educational 
media methods and materials or by including educational media 
experiences in the teacher education sequence courses. 

6. That Kansas institutions of higher learning that are involved 
in 'teacher preparation make an effort to provide services which will 
help the in-service teacher to utilize educational media materials 
such as workshops, institutes^ and summer courses. 
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7« That improvements be made in the procedures used to locate 
and distribute educational media in the Kansas public schools. 

8. That physical facilities which complement the use of a wide 
range of educational media be provided in all Kansas public school 
classrooms . 

9. That each Kansas public school system develop an educational 
media budget and that professional educational media personnel be 
involved with the administration in the formulation of the budget. 

10. That substantial increases be made in the number of qualified 
media personnel assigned as directors and coordinators in the Kansas 
public schools. 

11. That this study be made available to the administration and 
faculties of the Kansas public schools in order that they might 
appraise the effectiveness of their instructional programs. 
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CRITERIA 



RELATING TO 
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IN 
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Norman, Oklahoma 



These criteria were developed as part of a study performed 

pursuant to a contract with the United States Office of Education 

Department of Health, Education, and Welfare, under the provisions 
of Title VII, Public Law 85-864. 
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CRITERIA 
RELATING TO 
AN EDUCATIONi\L MEDIA PROGRi*iM 



The criteria listed below were empirically derived from two primary sources. 
First, many of them were derived from the literature dealing with various aspects 
of educational media programs. This source consisted of more than 150 articles, 
books, and monograms. Second, others were derived from papers written by twelve 
outstanding educational media specialists currently engaged in directing pro- 
grams in various parts of the country. Each was given a special assignment to 
write a description of what he considered to be a model media program. They re- 
presented both large and small public schools and large and small institutions 
of higher education. 

Although the list is fairly comprehensive, it is not intended to be all in- 
clusive. No claim is made for the validity of these criteria. Nevertheless, 
they should serve as useful guidelines for evaluating an educational media pro- 
gram by assisting in making subjective judgments about specific aspects of an 
on- going program. 



A. Commitment to the Media Program 

0 A school system should have a program of media services administered through 
a school educational media center, and building centers If such are needed, 
which provide teachers with an adequate supply. of appropriate instructional 
materials. 

• The educational media center should be an Independent service unit that 
operates at the same level as other major school system services. 

• A school system's educational media program should provide media and ser- 
vices compatible with modern-day instructional technology. 

• A school system's educational media program should be directed toward the 
Improvement of instruction in a modern educational program. 

• The educational media program should occupy an Important position in a 
school system's organizational plan. 

• A school system's educational media functions and services should be co- 
ordinated under a single supervisory unit, generally called an "Educational 
Media Center." 

^ A school system should have clearly defined policies, procedures, and plans 
f-^r its educational media program. Including Immediate short-range, and 
long-range goals. 

• A school system's administrative line and staff relationships should be 
such that teachers and media personnel have a sense of administrative 
support. 



SCHOOL SYSTEM EDUCATIONAL MEDIA SERVICES 




modia progron to other staff mcih^, "^ ! director of the cducatioMl 

.o^ho„. co_.e.tefr:lrto^'^e^tLV:h:?.,^ie^1vet^T;Lt^^^^^^^^^^^^^^^ 

in planning future action. ^^^^^^^^^^^ evaluating the media program and 

tive projects that .lu,'lt llLllltrlroT. lirX'".: 
Co»,U»e^„t to Educotfonal Media as an Integral Part of Corrlculu„ a„. 

°ld^rp)o-raVri^.-- .""J^LaTj;-:: - - • 

'^a'ctto Zl": :h'a°t"lfr^ftrL'ih%':s'h'"''"'"^="^ 
educational nedla for oU WolrsituatJ:::/"' " -PP^P^iate 

©Adequate channels for disseminaHn^ i <: 

their potentialities sLu dTmaJntainrJh'"" educational cedia and 

uio De maintained throughout a school system. 

O Teachers should be Pnrnn«->»»^ 

of increasing InstructllfefflcaJe^ess"' '""""o"" ' -ans 

° JJdete«a"a°:;:'se^'Ls''fra° IV. r?""""^'^' ^-ould pro- 

•pecUllzcd departments ZIZ].., °' '""'"la in the various 

lu-s of the school ' '"""'"^l courses, and special education currlcu- 

" r'°""'°'"«-'"-rs,^nJ=,1„t?vL"r"^: t^e „evelop»e„t and l™ple.e„. 
of Information and Ideas. '"'"''^'"S automation approaches to the flow 

C. Commitment to Adequate Educational Media Facilities 

' ""•n"re'sfn\Jr::n'e"d":d„^!;tlon:?°:idir"°: t'"'' 
. of nev, media as such are de'v^L^'^d rnl'madrafa^^ate!"""""'"" 

* «^:trSu:1e^^:r:o^^^to?~°^ «ithade,uate physical faclli. 
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^^Tfiio^ "^J"^^ J"' provided for the educotional media services in which 

:ct"i":i:s^^^i^!L^^^^^^! "^-^^-^^ -^-^ 

D. Commitment to Budgeting and Financing the Educational Media Program 

* ^hr:ugh^^Xe^d1nt"bX":t^"^''^ ^^^^-^ ^^^^--^^ ^^---^ 
^"d^a"^e^^^;^.:„^rrt^°^^itrrr:cE^^^^ -^^-^ — --^ 

* SterminL' J" ''f^*'^ educational media budget is adn,inistered should be 
co"::3 'ex^en^J:?;.:": ^y-- policies concerning allocations, in- 

* IIlL^m^f 5 °^ educational media program should be based on both the school 
system s long-range goals and its immediate educational needs. 

* The budget of a school systeo's educational media program should be suffl- 
clent to support an adequate media progra™ for optLu^ InsSuctlonal J^pJove- 

E. Commitment to Educational Media Staff 

* Idmi"isier'the%; ^"f"^^f"' ii'^'" °' Professional media staff members to 
^o^'^^W^'t:e:^re':aLtc:l^"" " ^"^^'^ -sultative services 

* «Jf?°!^Lf '^"i*" ^'"^ ' sufficient number of non-professional media 
:u"caTa'rt::hnn:rL:^::'"^ professional media^ staff of au1L%ine 

* JJrP^J[!"°' °^ ^uf^'^^"^ system's educational media program should be 
directly responsible to the administrative officer in charge of instruction. 

system's educational media program should be directed by a oerson 
^sao^aftedL^-rp^ii^^ls^t^^^^^""^ ^-P"-^- - - edT 

n. EDUCATIONAL MEDIA SERVICES - CURRICULUM AND INSTRUCTION 

* sl;L?rK^"%'"^ n,aterials provided through an educational media center 
should be integral parts of curriculum and instruction. 

* educational media should be encouraged when such use contributes 
to the improvement of instruction. conLriouces 

* oenf 'Ind'Jr^J °" new developments in materials, equip- 
ment, and the technology of instruction. 
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• Educational medio pcrconnel should participate in curriculum plonoing and 
development, and in the implementation of eurriculuro improvement, partlcu** 
larly as it relates to the integration of educational media into the total 
instructional process* 

^ The pr'^f essional media staff should cooperate with teachers, supervisors, 
and other curriculum workers in planning and developing the parts of the 
instructional program that make provisions for the use of educational media, 

^ The director of an educational media program should participate in policy 
making decisions relating to the use of educational media and with the help 
of well trained professional and technical assistants, provide consultative 
services to all instructional programs that make use of media. 

O An educational media program should include a consultation function with 
professional media staff members competent to render advise to teachers, 
administrators, supervisors, and other curriculum workers in the selection, 
acquisition, preparation, production, utilization, and evaluation of educa- 
tional media. ^ 

O ContinuouiS inservice education in the use of educational media should be 
carried on as a means of improving instruction. 

O Continuous inservice education should be carried on In such areas as the 
selection and use of materials, experimentation with the use of new instruc- 
tional dcvicec, materials and techniques, and the importance and value of 
educational media in instruction. 

^ If the inservice education activities for teachers, librarians and media 
personnel Includes educational media workshops, institutes and conferences, 
the assistance of local, regional^ and state educational media specialists 
should be utilized in planning and conducting these activities. 

O Professional educational media personnel should be readily available for 
consultation on research projects in which educational media are used, 

O The administrator in charge of an educational media program should work in 
close cooperation with a faculty committee and/or an educational media 
evaluation team, in periodic evaluations of the media program. 



• An educational media center should be organized around the concept of offer- 
ing a wide variety of services and media to all instructional and administra* 
tlve units of the school system, with leadership, consultative help, and 
other services provided by professional media specialists and other media 
center personnel. 

^ An instructional program should be supported by an adequate supply of educa- 
tional media and a system of making them accessible to teachers and students. 
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Mlntanancfand Tnspac? of 1 !J (Plf -up and dallvary) of matarlals. 
lnfon.atio„ about aJuL""n.°( ILL ">"'P-"'- "ssa^lnation of 

° I: Ztl\li:t'i:i'Jl.ll °£ ""U-tlon all aducatlonal .adia should 

educational i^dL can cr trthf ^T' "h°<>l 

.ufidfng oa„ta„ >,s:"rf%:°u-:ijrdtd-:-: XcS: :r?^i^t:rii. 

' "pplamanjJd'bv'buifdlir'^t""' ^h""" "a 

«adla ca" or shoS?d"a Lmo 'b P"'"'" by tha school 

thosa„hlcrtha ^i^dl„^L^tS!•^a^e■^o^^'^"^ 

of effort should ba half to a^Llmuo,? -''f " ""P""""" 

* t"ldJ^ri"d'l^ ""t """""o"" =houl^ ba automatically pUtf.d In 

. building madia centers on a long-tarn, loan whan tha n«ad Is asLblishad. 

" crrSrLVrials'^ToS^d'br'" r f"-"lP=. =>'das, and certain re- 

' s':h::ri:j}d%ngXj:- ^LVa^ 

° -itt:^}:u'a:ii:t:gra'pjs='":jiis"?if=:5j"'" '-vt-"" 

pictures! aesign, lettering, animation, models, and motion 



S7- 



•0- 

oaterials. proauces all kinds of still photographic 

• Unique materials needed for SDcan^ ^ , 

be produced in the school educ^tioLi !ed1^^ '"1^ ^'T'?^ situations should 
netlc tapes, graphics of all kJ^H^ f ^"'^'^ include mac- 

overhead^ran^pareicio: flL ^o-^^. photo c^ ie, 

specialized photographi^ mater als S as timi ^' ^ ^ ^ P"^"'"' laminations. 
Photograph,, and special visual .a^:;^Sl:^:^^^;e^^^ad:;n"!3t:a^;;f ^f^^Jrial. 

• ^Hould he available in 

. production of graphs, charts animations a^t toA ""'^'^ '"^^ 

silk.^screen plates. teaching'models.^'a^Jd 's^J^t ific l2illT'' 

• " fectdJig:%^r?afj[it":s^^^id^ :-ij^-f :h"^ufdn""r" 

visions made for duplicating taDOs for rnSf.^ 5 ""^^ available and pro- 
ters and language laboratories ' ° broadcasts and for learning cen- 

• shouldtlajiliael f^r' th^J^od "?f'°" P^^^'^- --ices, there 
motion picture f l^ wUh Sptfcal'o nd" 1 SJ^^^'p^"' "'^''^ °^ "^^^ ^^mm 
films With magnetic sound and « ' ^^^'^'^ ''•"'^ «hite or color 

evidence of dl':e\°r'°:er"r'J:p,:i::„\r""°" ''""'"^ in.pecUorfor 
* e^lap^et:" ^ ° worn out or obsolete 

°S."et;": "i:u1L°„\r.nTL^'~pJ^ - o, 

'p«che":d"rtL":ci:oK°"" -"-'-^ P-V-eO -efore being 

• ^i^^i: ^:^:^.'L^•?„VtL Tile-' :r;=-^t-or„e7i:":. 
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procurement of .otcrlols ond equipLnT ?hJ°' "ff selection ond 

li£din Index, if this publication iHo; oIJ ^^^l^'io" should include the 
personnel. ^ Plication is not otherwise available to school media 

O Each building educational media center shonlrf n,«< . ■ 

of community resources available to tL^W . u^u" ^" up-to-date file 
media center should maintain a ma ?er? e"f a"l "^^^^^ 
^blc to all teachers in the school system! ^°™™"nity resource, avail- 

IV. PHYSICAL FACILITIES FOR EDUCATIONAL MEDIA 

♦ Housing facilities for the school •» «^ 

ficient in size and arrangemetr o facHl T'^"'''' ""'^^ '^^^'^ 
ness of media services to^U nstructiLf? f ''^^^"i<="^cy and effective- 
, provide for such speciali^ed^,ctivities as J"" u* facilities should 

• rji"? ^'ll^JZ^^t^ Should be adequate 
specialized activities sulh^rha^TinT clr^la'ti^S: ^t^l^^^ 

' -^-^°iclen^TrJ^:r office space 

P-ided With space for the 
graphic studio. (.) at least^L d^"^:oo^!^nd13^"a"r:Ss^ftudt^°- 

' ?PHic%^o°d^^ j?L"^l^„rre^-:l ^-ities as 

photography, television, and rldlo! PhotoSraphy. notion picture 

'iKict-ifJSe-'f ^::ji^:ij.':i== iti.i^^ ii-'i^'-v 

Pli". a sUk-screen production IrJ. ' S^P")" equipment and sup- 

office space as required. ' ""''="'"1 printing devices, and 

^.cUitier^h'ou'td hardar'L'oo»s" "1'"?^"^"' Production and processing 
copy roo™, and a.lcJoHlJI'cop7^:;„:'""""6 »nd finishing roo.,, storage space. 

produ«l'of "ages "ItrceuLgrarjefsJ^rjf;^.'"",,'"""'" 

for the production and storage of sets slL f '^S*"'- " *°P 

room, preview and conference'r.olsrlnd IZVlZt^'J IZli.T. 
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should haio^n ^11 own motion Dlctnr/* e^^ 

room, a ne' ti!o ^"'"S laboratory, a prlntlnr roon ^'^"""^"fi fncllitic 

9 4. spn cc ci s 

^ An ccfucihfrt 1 

aev.ces'"^ -"ria.3r:.:„^,^?---^-,~ 

o Classrooms shnll^/^ k 
-chaU boards. p"jc: J^rL^^J.Ili'-^P"-"-"^ ins.Uo. ,„Uea„ .„.rds 

• ''n aduc.lon., „.dl '■'""tlonU „edia services. 

P-Prla»d school f'^T"" ^= "--cd cn.Ucl, fro„ reguUr., ap. 

^ The budget of an d 

^ '-..ranso soa.s -r;:Sa^e1d^^.^'L^"^ ^^dU^nL^ds^r^" °" ""^ 

- -^^^"-'^ .^"u":rf- a'rfr-"" - - -ad„. 

«r„c„o„a."r%::.,-'""^ i"ProveJ„. tl'^^ l'^^ tllToT.ul 

* The budget of an d • 

o Tliere should be a defin, - , 

.•ra inlstrators and Governinc bo^xds. 
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• Teachers should be ahl« ^« . . 

•Xt:„f:r^,-.-^- - e....^^^ ^^^^^^^^^^ 

VI. : EDUCATIONAL MEDIA STAFF 

♦ The School's edur^irf /Nr.^i 

staffe. „ith ProfLs'u CI '"l!"'"^ ""tors should be 

He should possess a doctors degree or It^^^ ? *" teeching. 

special training in such areas aatsi tt '""■'""''"t, and should have had 
cu.rriculur. and instructiona?"eAodS 0^^°'^°' ^^r"'"" "-""•'icati^ 
Phics and photography, programed lea^nin" " °f as gra- 

and supervision. ^ '^^'^^"S, research methods, administration. 

^ The functions of th d* * 
elude: reporting the iceSfof 1he'Llr''°"'' "^'^^ P^^^ra. should in- 
determining budget and financial needs .nd'°^"".i° administration 
- --Hers, --nistrators. super:i^:-^^.rorr?ta%T:^:.^1:: ^"""^ ' 

• The functions of th d* * 

s!sJ: "'\°'"""'""tion"of°thfe5l!:at?oSa'r°"H' ""6"° ^^ould I„. 

systems the coordination of the !„r<! ? """^ 1" large school 

center should be delegated to en's Js anrd"""" °' '''ucatioS:i"edi 
-«at.onal re,ulre™ents listed oho"i1:?'eJ;c"n::af L^f^^d'^rtno^S! 



-lo- 



se rv re- 



Such supervisors should ^'•"""onol r.od ia center, 

and should Include spccio??sts il assistant director, 

ProBr..ed le»r„,„e. .edi"':" Jjl n "Juairfrr'""' P-^-""". 

.^"uc:=lor^/eTc^^?:L^tid^\^f'"■°'""-^ 

• o^d,^;?=f ir:; :dic':.L°frL^L":picLiifj"fp:^j?" ft - 

activity. ; specialist specifically prepared for this 

•sL^^^"^I^.'^?L1:l^,,^%^rdZ1„r^''■ °* » p-^-s. 

• "-^lJSjil'"^L:S°^::rd5L1of s'h'ufd'he-/^^ 

«no„^H. . e„ecuvel, ..p?:.ro"„d1o:rdlL":^ ^He tdL"X^of ^'-0^ 

• ^lr>:r.lTo:\r,ill L°d1ic:L",u1°e""ejL"''^ 

should possess a mosters degree it f^ '? " ° cUssrooo, teocher. He 
InB In such arees as theory of iducaUoJ? cl^ ■• 

structional methods. ProduitL of such^eduT""".'-"' 1"- 

::p::i!;ir --L:d^'ea:.M?s:^^":;i^Jra'?^^^^ 

• '^°"""'t:e"ar:ifsjft::d^;;roiidu:s?i: 1"-,"°- - 

Be^«ell^.ro„„ded ^^^^^^^ ^^^^ 

•The functions of the ednM^•^r^r,«^ j. 

the .edia needs of th^ bu dinl " IZT'''/- ^"^^"^^ "P-'-g 

teachers in the selection and proL e^en of .a'tfi? ^"'^^^^^ 
functions of the building media center «nd "'^'^fj^^^. supervising all 
to teachers. Principals, supervisors '^o^^°'''''':?f consultative services 
building. • ■'P'^'^visors, and other staff members assigned to the 

• ^^^^Tr:Z^^^^^^^^ Should consist of adequate 
Clans, distribution c^e^r^ra^rp^Sj:: t'ctj^l:":; '^^^^^^^ -^^^^i" 
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• An educational media specialist should be able to deliuc^itc subject n^jtLwi in- 
to teachable concepts, lead the fnculty in cooperatively planning the curri- 
culum, and organize a media center so that equipment and materials can be co- 
ordinated into the teaching prograra with dispatch. He should possess admin- 
istrative ability to a high order, know and be skilled in the use of evalua- 
tion techniques, and be able to operate as a research specialist. 

• An educational media specialist should have skill in the care and operation 
of all media devices so that he can ably train and supervise operators and 
maintenance personnel . 

• An educational media specialist should be able to evaluate emerging innova- 
tions for possible introduction into instructional programs and should be 
able to interpret and promote those innovations that can make significant 
contributions to teaching and learning, 

o In order to wisely select and supervise appropriate personnel, an educational 
media specialist should have a thorough understanding of such technical fields 
68 television and radio production, photography, curriculum materials produc- 
tion, 

^ An educational media specialist should demonstrate a desire to improve his 
professional competence by attending local, state, and national educational 
media conferences, conventions, and workshops « 
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AN 
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University 
Norman, 



Fulton 

of Oklahoma 

Oklahoma 



revised by 

Kenneth L. King 
University of Oklahoma 
Norman, Oklahoma 



INTRODUCTTOM TO CTECKLIST 



The Evaluative Checklist which follows has been revised from an instrument 
developed by R. Fulton. The checklist has been through a try-out and vali- 
dation phase. It is knovm that when properly applied to a school system, it 
will discriminate among the several levels of quality in educational media 
programs* 

This Evaluative Checklist is based on the assumption that there are 
fundamental elements of an educational media program which will facilitate 
the improvement of instruction. The elements around which this Checklist 
was developed were assumed to be coinnon to most educational media programs. 
These include: 1) administrators and teachers are committed to the proper 
use of educational media for instructional purposes, 2) educational media 
are an integral part of curriculum and instruction, 3) an educational media 
center is accessible to the faculty, 4) the physical facilities are con- 
ducive to proper use of educational media, 5) the media program is adequately 
financed, and 6) the staff is adequate and qualified to provide for the edu- 
cational needs of all faculty members. 

The status of an educational media program is not likely to be known 
without periodic evaluation. The use of this Checklist should greatly facili- 
tate such an evaluation by providing useful guidelines for making Judgments 
on program elements. 

The "educational media'* as used in this instrument means all equip- 

ment and iA-^vv-ials traditionally called "audio-visual materials" and all of 
the newer media such as television, overhead projectuals, and programed ma- 
terials. Likewise, the terms "media" and "educational media" are used inter- 
changeably to mean both instructional equipment and instructional materials. 

Before completing the Checklist, the evaluator may want to become fami- 
liar with the inventory of educational media and pertinent physical facilities 
of the program being evaluated. He may also want to study the criteria re- 
lating no the elements covered in the Checklist. 



The original instrument was a part of a study performed pursuant to a con- 
tract with the United States Office of Education, Department of Health, Education 
and Welfare, under the provisions of Title VII, Public Law 85-864 by W. R. Fulton. 
Professor of Education, University of Oklahoma. 



EVALUATIVE CHECKLIST 

DIRECTIONS : 

Mark fine of the spaces at the left of the statement that most nearly re- 
, presents the situation In your school system. If a statement accurately de- 
scribes your school, mark one of the middle spaces of 2, S, 8, or 11 to the 
left of that statement. If you feel that the situation at your school Is 
below what is described, mark one of the lower numbered spaces of 1, 4, 7, 
or 10, If above, mark one of the hieher numbered spaces of 3, 6, 9, or 12. 
In an;i^ case mark only one of the twelve spaces . 

Remember, each one of the subdivisions preceded by a capital letter re- 
quires only one mark in one of the boxes numbered 1 to 12. Mark only one 
box in each subdivision. 

EXAMPLE: 

There is no director of the media program. 
oB El [3 There is a part-time director of the media program. 
gEI^H There is a full-time director in charge of the media program. 
0 0 [12] There is a full-time director and a sufficient number of clerical 
and technical personnel. 



I. SCHOOL SYSTEM EDUCATIONAL MEDIA SERVICES 



CRITERIA 



A school system should have a program of educational media services admin- 
istered through a school media center, and building centers If such are 
needed, which provides teachers with an adequate supply of appropriate 
Instructional materials. 

The educational media center should be a separate service unit that oper** 
ates at the same level as other major school services. 

A school system should have clearly defined policies, procedures, and 
plans for Its educational media program. Including short-range, and long- 
range goals. 

There should be a sufficient number of professional media staff members 
to administer the educational media program and to provide consultative 
services to teachers throughout the school system. 



A. Commitment to the Media Program 

kECUCI] The school*s educational media program does not offer the services 

g of a media center and no clerical or technical staff members are 

^ available to administer the educational media program. 
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The school's educational media program consists of services from 
a media center managed by clerical and technical staff members. 
The services are not well coordinated, and no one person has been 
given administrative responsibility for system-wide media, activities. 

The school's educational media program consists of a media center 
with clerical and technical staff. The program is directed by a 
staff person who has some educational media training but not enough 
to qualify him as an educational media specialist. He reports to 
the administrative officer in charge of instruction. 

The school has an educational media program including an educa- 
tional media center and necessary building media centers directed 
by an educational media specialist who reports directly to the 
administrative officer in charge of instruction. He is provided 
with facilities, finances, and staff essential in meeting the media 
needs of the instructional program. 

B. Commitment to Educational Media as an Integral Part of Instruction 

QlEIiri] The school provides some educational media for teachers, and no 

trained personnel are available to assist in the utilization of the 
educational media that is provided. 

The school provides some educational media and services for teachers 
who request them, but teachers are not particularly encouraged to 
use the services. 
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[T][]9] A variety of educational medio and services are generally available 
and some attempts are made to acquaint teachers with the services > 
and to encourage their use* 
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The school, provides the quantity and variety of educational media 
and services needed by all buildings and encourages teachers to use 
media as integral parts of instruction. 

C. Commitment to Providing Educational Media Facilities 

The buildings in ur;e ftt this time provide for only very limited 
use of educational media. 

ESQ 

Although some new and remodeled facilities provide for the use of 
some types of educational media, the school gives little attention 
to media utilization at the time buildings are planned. 

The school provides most new and remodeled buildings with light 
control snd other facilities necessary for the use of some types 
of educational media. 



All new buildings are equipped for the greatest possj 
educational media and are designed to permit adaptati 



sible use of 
. -ion for new 

developments in media. Old buildings are being modified as fast 
as possible to provide for effective use of media. 



D. Commitment to Financing the Educational Media Program 

Finances for the educational medls program are not included in the 
budget* 

Finances for the educational media program are inadequate to pro- 
vide the services that teachers need and are prepared to use. 
There arc no written policies relative to allocations/ income sources 
and charges against the budget. 

Finances for the educational media program are sufficient to main- 
tain the status quo, but the current media services are not suffi- 
cient to meet the instructional needs. Long-range curriculum plans 
do not include provisions for financing needed educational ir.edia 
services. 

The educational media program is financed entirely from regularly 
appropriated school funds. The budget reflects to some degree 
long-range educational media plans and includes provisions for 
special media for unusual curriculum problems. The budget is pre- 
pared, presented, and defended by the director of the media services 
in the same manner as that of any other budget unit. 

E. Commitment to Staffing the Educational Media Program 

The responsibility for utilization of educational media services 
rests entirely with the individual teacher who desirci- such services. 



-3- 



The responsibility for educational media services is assigned to 
various staff members whose primary commitments arc in other school 
jobs. 

The responsibility for educational media services is delegated to a 
person who has had sowe training in educational media. He is pro- 
vided with some clerical and technical assistance. 

Leadership and consultative services are provided by an educational 
media specialist and a qualified professional staff.. An adequate 
clerical and technical staff is also provided. 
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II. EDUCATIONAL MEDIA SERVICES - CURRICULUM AND INSTRUCTION 



CRITERIA 
o 



(0 

X O 



A school system should engage in a continuous evaluation of its educational 
media program as it relates to the instructional program. 



o Continuous inservice education in the use of educational media should be 



carried on as a means of improving instruction. 



g The faculty and the professional media staff should cooperate in planning 

*j and developing the parts of the instructional program that make provisions 

jj for the use of educational media. 



o 



4J 

O 
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c 
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There are no educational media personnel available to provide for 
« consultative services. 



Professional educational media personnel should be readily available for 
consultation on all inst ructional problems where media are concerned. 

A. Consultative Services in Educational Media Utilization 



Educational media personnel render consultative assistance in the 
instructional applitation of educational media when they are asked 
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tional media personnel are usually available and are called on 
for consultative assistance in the use of educational media. 

ll^lllllil] Educational media professional personnel work, as a part of their 
regular assignments, with teachers in analyzing teaching needs and 
in designing, selecting, and using educational media to meet these 
needs. 

Inservice Education in Educational Media Utilization 

□ [Hill N° 

inservice education activities relating to the utilization of 
educational media are provided. 
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QQQ Ii^servlce education is left entirely to building instructional units 
and is limited to their own capabilities and such other resources as 
they can find. 

Professional educational media staff members are available on re- 
quest to assist teachers and supervisors in inservice education 
activities relative to the use of educational media. 

Professional educational media staff members are involved in plan- 
ning and conducting continuous inservice education activities con- 
cerned with the selection, development, production, and use of all 
types of educational media. 

C. Faculty-Student Use of Educational Media 

□ QQ None of the teachers nor students make any use of educational media 

in their individual presentations. 

Only a few teachers make any use of educational media in their 
classrooms. Students rarely use media in class presentations. • 

Quite a few teachers make occasional use of educational media in 
their classrooms. Students occasionally use media in class pre- 
sentations. 

Most teachers use appropriate educational media in their classrooms. 
Students jise appropriate media for individual and group study, as 
well as for class presentations. 

D, Involvement of the Media Staff in Planning 

IjlQlQ There are no professional educational media staff available, there- 
fore they cannot be involved in planning for the use of educational 
media. 

□ □113 The prof essional educational media staff is seldom involved with 

teachers in planning for the use of educational media. 

□ QQ The profes sional educational media staff is occasionally involved 

with teachers and supervisors in planning and producing materials 
for use in the instructional program. 

001111 The educational media specialist and his professional staff are 
usually involved with teachers, supervisors and other curriculum 
workers in planning. for the use of and in experimenting with edu- 
cational media in the instructional program. He is also regularly 
involved in decision making activities relating to the integration 
of educational media with the curriculum and instruction. 
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III. THE EDUCATIONAL MEDIA CENTER 



CRITERIA 
o 



o 



o 



Educational media centers should be organized around the concept of offer- 
ing a vide variety of services and media to all Instructional and adminis- 
trative units of a school system, with leadership, consultative help, and 
other services provided by professional media specialists and other media 
center personnel* 

The Instructional program should be supported by an adequate supply of 
educational media and a system of making them accessible to the faculty 
and students. 

The educational media center should provide such media services as pro- 
curement, maintenance, and production of appropriate educational media to 
support the Instructional program. 



A. Location and Accessibility of Educational Media 

lIllEllQ school does not have an educational media center and does not 

have access to such services and media as might be rendered from 
an educational media center. 

QEHQ location of the school's educational media center is such that 

media are not accessible to most teachers. The school's educational 
media center is not supplemented by building centers where media are 
placed on long-term loan. 

Q.EUCE location of the school's educational media center is such that 

media are not very accessible to teachers. The school's educational 
media center is supplemented by a few building centers that provide 
some media and services not available from the school media center, 
but merely duplicate others. 

[lo|[llj[l2j The location of the school's educational media center and the 

presence of necessary building centers make media highly accessible 
to all instructional units. Both the school's and the buildings' 
educational media centers are adequately equipped to support a 
quality instructional program. 

B. Dissemination of Media Information 

C3E11Q Information concerning educational media is never disseminated to 

prospective users as a matter of policy, but occasionally information 
concerning educational media might be secured upon request. 

QCUQ Information concerning educational media is seldom disseminated to 
prospective users, but there arc no definite plans or channels for 
such dissemination. 

Q [Jill?] Information concerning educational media is disseminated to teachers 
and staff members on an occasional basis or when requ3ste<>. 
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Information concerning all educational media and programs is fre- 
quently disseminated to teachers and staff members as a matter of 
policy. 

C. Availability of Educational Media 

Educational media is practically nonexistent and responsibility for 
obtaining such materials rests entirely with the user* 

The quantity of educational media is so limited that significant 
delays occur between requests for materials and their availability. 
Reservations must be made on a "first come, first served" basis, 
and the media must be picked up by the user. 

□QUI 

The quantity of educational media and the distribution system makes 
it possible for media to be delivered to teachers on relatively 
short notice. 

I^llllllill There is a sufficient quantity of educational media and an adequate 
distribution system to insure the delivery of all media to teachers 
on any day during the week in which they are requested. 

D. Storage and Retrieval of Media 

There are practically no media storage facilities and those that are 
available are most difficult to locate and retrieve. 

□ □ra Media Storage facilities are available but are inadequate for some 
types of educational media, and personnel have difficulty in locat* 
ing and retrieving specific items. 

The school's educational media center and all building centers have 
enough storage shelves and drawers for currently owned instructional 
materials. The retrieval system is adequate most of the time. 

Adequate storage space, including space for future expansion, is 
provided in the school's educational media center and in all build- 
ing centers, with proper humidity control where needed. The school's 
educational media center has a roaster retrieval system for immediate 
location of all media. 

E. Maintenance of Media 

[3[j][T| The school has no provision for cleaning and repairing educational 
media. 

« 

C3II11Q Educational media are cleaned and repaired when complaints regard- 
ing their operable condition are made by users. 

QCHQ Educational media are cleaned and. repaired whenever the maintenance 

Staff has ^'(fnA ^n Ars cr\ 



[l0|[Tl|[T| All educational media are inspected after each usage and are cleaned 

and repaired on a regular basis or when inspection indicates the need. 
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?• Production of Media 



Practically no facilities for production are made available to 
teachers in producing their own materials, 

ECDCll Limited production facilities are available for teachers to produce 
their own materials* 

QCDCH Educational media personnel, as well as teachers, produce some edu- 
cational materials, but the media staff is limited to the extent 
that all demands for production cannot be met. 



[1^[11J[12J Educational media personnel, as well as teachers, produce a variety 
of educational media not otherwise available, and meet most pro- 
duction demands for such media as films, filmstrips, slides, 
graphics, and recordings. 



IV. PHYSICAL FACILITIES FOR EDUCATIONAL MEDIA 



CRITERIA 



Each classroom should be designed for and provided with essential facili- 
ties for effective use of appropriate educational media of all kinds. 

Each classroom should be equipped with full light control, electrical out- 
lets, forced ventilation, and educational media storage space. 

^ Classrooms should be equipped with permanently installed bulletin boards, 
chalkboards, projection screens, map rails, and storage facilities needed 
for the pa rticular type of instruction conducted in each classroom. 

A. Physical Facilities in Existing Classrooms 

No classrooms have been modified for use of educational media and 
no systematic plans have been made to adopt such classrooms for use 
of media. 



ESQ 
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A few classrooms have been modified for use of educational media. 
However, no systematic plans have been made to adapt all class- 
rooms for the use of educational media, except that some depart- 
ments have made such plans for their own classrooms. 

Some classrooms have been modified and equipped with such physical 
facilities as light control and electrical outlets and others are 
partially equipped. A plan for systematically equipping all class- 
rooms is in operation. 

All classrooms have been modified and equipped for optimum use of 
all types of educational media. 
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B. Physical Facilities in New Classrooms 

QQIQ Host classrooms are not provided with physical facilities that make 
possible the use of educational media. 

3C11C1] ^^^^ classrooms are provided with physical facilities such as 
' light control and electrical outlets, but only in snecial cases 

are provisions made for the use of a wide variety or media. 

Q10C1] ^^^^ classrooms are provided with physical facilities that make 
possible optimum use of educational media. 



[l0j[n][l2] All new classrooms are designed for and equipped with physical 
facilities that make possible optimum use of all types of educa- 
tional media by faculty and students. 



V. BUDGET AND FINANCE OF THE EDUCATIONAL MEDIA PROGRAM 



CRITERION 



Financing the educational media program should be based on both the school 
system's long-range goals and immediate educational needs. The budget should 
reflect a recognition of long-range goals, and be sufficient to support an 
adequate media program for optimum instructional improvement. 



A. Reporting Financial Needs 

[T|[J][T| The financial needs of the educational media program are almost never 
reflected in the budget and are never reported to the administrative 
officer. 

SQCi] financial needs of the educational media program are reported 

to the administrative officer in charge of instruction only when 
Immediate expenditures are urgently needed. 

QdlCi] The fiaanclal needs of the educational media program are regularly 
reported to the administrative officer in charge of Instruction. 

^[nlfli] Regular reports reflecting the status and needs of the educational 
media program, including facts about inventory, facilities, level 
of utilization, and effectiveness of the media program, are made 
to the administrative officer in charge of instruction. 

B. Basis for Budget Allocations 

The budget does not usually contain an allotment for educational 
media. 

BQCi] The educational media budget Is based on an arbitrary allotment of 
funds irrespective of need. 
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EDEilEl] The educational media budget is based almost entirely on immediate 
needs, though some consideration is given to long-range goals. 



10illl||l2| The educational media budget is based on both the immediats needs 
and the long-range goals of the school and reflect clear-cut 
policies concerning allocations, Income sources, and budget prac- 
tices. 



C. Development of Media budget 



I 



QICIIII 
□QUI 



There is no provision for the development of a separate educational 
media budget. , 

Each building Instructional unit develops its own educational media 
budget without consulting an educational hyedia specialise. 

The budget of th« educational media program reflects the media needs 
of most building Instructional units. However, some buildings have 
their own media budget which has no relationship to the educational 
media program. 



[l0|[rij[r2] The budget of the educational media program reflects the media needs 
of the entire school system and is developed by the professional 
media staff in consultation with financial officers, principals and 
other school administrators. 



VI. EDUCATIONAL MEDIA STAFF 



CRITERION 



The educational media program should be directed by a well qualified full-time 
media specialist who Is provided with sufficient professional, clerical, and 
technical staff to provide adequate media services to the entire school system. 



ESQ 
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A. School qystem Media Staff 

No person has been assigned to look after the media program. Utiliza- 
tion of educational media is entirely the responsibility of the user. 

A staff person has been assigned to look after the media program. 
He performs more as a clerk and a technician than as a professional 
media person. 

! 

A pro:essional tr.edia person with some special training is In charge 
of tba educational media program and has some professional, clerical 
and t:echnical assistance. He and his assistants are primarily 
oric>ited toward the mechanical and technical aspects of the program. 

The educational media program is directed by a well qualified media 
i^.pecialist who is provided with sufficient professional, clerical, 
and technical staff to provide adequate media services from the 
school media center. Professional media staff members are oriented 
toward curriculum and instruction. 
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Building Media Staff 

No building has a teacher, or a member of the professional staff 
assigned to coordinate media activities. Any use of media in 
teaching is included in the other tasks of the teacher. 
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Some buildings have a teacher, a clerk, or someone else assigned to 
help obtain materials and care for equipment, but no released time 
is granted from other jobs to coordinate media activities in the 
building. 

□sen 

Most buildings have a teacher, or a member of the professi'.onal 
staff assigned to coordinate media activities, but he has not been 
given sufficient released time from other school tasks, or enough 
clerical and technical assistance to permit him to render media 
services needed in the instructional program. 

A full-time professional educational media coordinator serves each 
building. Buildings that do not have sufficient teachers and media 
utilization to warrant a full-time coordinator share his services. 
He is provided sufficient clerical and technical assistance to 
supply all media services needed in the building. He reports to 
the school's educational media director and works closely with the 
media staff, supervisors, and other curriculum workers. 
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PROFILE SHEET 



Name of school system or distrlct^ 

Enrollment of school system or district 



To develop a Profile image of your program, transfer your mark from each 
item of the Evaluative Checklist to this sheet. Connect the marked squares bv 
straight lines. Then turn the sheet to a horizontal position. This will nic- 
torially demonstrate the "peaks" and "valleys" of attainment for your progran 



Section I 
Item A 




Section II 
Item A 




Section III 
Item A 



B 

C 
D 
E 
F 



Section IV 
Item A 



B 



Section V 
Item A 



B 

C 



Section VI 
Item A 



B 



WEAK 



a 

a 
a 

□ HElBSIilESa 
lIllIlSQBBCZlSa 

□ HSBSEEHa 
QEQBQEHCiia 



10 



□ QCDHaHQCil 

□ CIICIIQ BESCil 



10 



10 



STRONG 



0 GJ 



EiiciiQQaiiiiiiCiia 

□ ECilQaBCIiHa 

QiiiQaa.Hsciia 

□ [iiciiBaBmQa 

Qinciiasiiiiiiiiia 

lIlCIlIIlBaillQga 

EQSaaniQQB 
[IlQQBBlLimEa 
BUlSBBBCilLIlB Sllilliil 



□ QSBBECIlIIia 
[DIIlQBBIIlCIIHa 



12 



12 
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KansGs State Departxnent of Education 

^^^MSd^ Suite Education Hxnldin^ ^ 
^b^S^^^ * 120 East lOlh Street Topeka, Kansas 66612 

• ■ " Of ficft of <!ia Con;mts»loner 

February 11, 1972 



TO: 



School District Superintendents 



FROM: C. Taylor Win ttier, CoRxnissioner 
SUBJECT: Educational Kedia Evaluative Checklist 



.' , v. 



The Kansas State Department of Education is keenly interested in assessi'nq 
some of the critical educational madia needs of the elementary and secondary . 
schools in Kansas. Additional data are needed to help more accurately determine 
the str.tus of educational ir-edia so that subsequent proposals might be developed 
Tor improvinci th-a quality of Instruction in these Kansas schools. Infcrmation 
obtained fron this study would supplement the data obtained in the State Educa-'" 
tional Evaluation of Kansas (SEEK), and would help the State Department answer 
soma of the quiries that are being submitted. . • ; v-.w ; 

V. ' y9".^p '^pi'^f 2sk8d to ass-lst by corriploting the enclosed evaluation check- 
list wmcn has been revised by Dr. Kenneth L. King of Kansas State University • • 
from an instrument developed by Dr. William R. Fulton of the University of Okla-' 
hona. This instrumenJ: requires 22 responses that should take about 15 minutes to 
coniplcte. Please forward the insfcrumant to the proper person in your school dis-' 
trict for completion. .This instrument should reflect the district-wide status •• 
of your media program. School districts will not be Identified by name in the 
complGteci study. The results of the study will be made available throuqh our ' v'^ 
office. ■■ ' . r- ■■.. '.'^^^ 

The data collected from these checklists will be most vaVuable 
ment of the media needs In our state.. Kr. Carl Hempstead,. State Department 
Director of Library and Media Services will be coordinating this study for the- 
State Department of Education. Dr. Kenneth King of Kansas State University will ■ 
be directing the study and will be assisted by a s»*0L!p of instructional media '■ 
specialists from the College of Education, Kansas State iJniversity.. Data anal- 
ysis would begin within three weeks, therefore your immediate response Is needed. 



• There have been recent developments in the field of educational media, "such 
as accreditation requirements, joint standards, certification of media personnel, 
and media development grants. The Kansas State Department of Education is inter- 
ested in this study as a basis for expanded efforts in this direction. The term 
Educational Media" as used in this instrument means all equipment and materials 
traditionally known as audiovisual materials and all the newer media such as 
television and programmed materials. :. . . ■ .'-•.•^•iv 

Please return the profile sheet or last page of the Instrument in the self- 
addressed envelope. You may keep tha Evaluative Checklist for your reference. ;.. 

f-laywe thank you in advance for your prompt cooperation. Wo are ant Id- ."'.'.'^ 
Dating a 100?J return. 



